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Abstract: This study investigates the effectiveness of integrating Project-Based Learning (PBL) with Multiple
Intelligences (MI) through film production to improve English language competence among third-semester
Design students. Fifteen students participated in the project, which was conducted under the 2025 Competitive
Grant Program. Data were collected through pre- and post-test assessments on speaking and writing, Ml
questionnaires, classroom observations, film project evaluations, and student as well as lecturer interviews.
The results revealed significant improvements in students’ productive English skills, with mean speaking
scores increasing from 64.5 to 79.1 and writing scores from 62.7 to 76.7. The MI questionnaire showed that
most students demonstrated dominance in visual-spatial intelligence (33.3%), followed by musical and
interpersonal intelligences (20% each). Observations and interviews highlighted that film production provided
authentic opportunities for students to apply their dominant intelligences while collaborating in creative tasks.
Film project assessments further confirmed that students successfully balanced linguistic competence,
creativity, and technical aspects, with overall results rated from very good to excellent. These findings indicate
that MI-integrated PBL through film production is an effective and meaningful approach to language learning,

as it fosters not only linguistic proficiency but also collaboration, creativity, and critical thinking skills.
Keywords: Project-Based Learning; multiple intelligences; film production, design students.

INTRODUCTION

In today’s digital and globalized era, English
language proficiency has become a fundamental
skill across various academic disciplines and
professional domains. For students majoring in
Visual Communication Design (VCD) as Design
Students, mastering English is particularly crucial,
not only as a means of global communication but
also as a tool for expressing creative ideas,
engaging with international audiences, and
participating in the digital creative economy.
However, despite its importance, English language
learning among Design students often remains
underemphasized. Many of these students find
conventional language instruction dominated by
textbook-based activities, decontextualized
grammar drills, and teacher-centered delivery that
is uninspiring and disconnected from their creative
interests and professional aspirations.

Design students, who are typically more
inclined toward visual, kinesthetic, and spatial
learning styles, often struggle with traditional
English learning models that rely heavily on
linguistic intelligence alone. This mismatch
between learning style and instructional approach
results in low motivation, minimal engagement,
and limited improvement in language proficiency.
To address this issue, there is an urgent need for an
innovative, contextual, and meaningful English
learning model tailored to the characteristics and
strengths of Design students.

Project-Based Learning (PBL) offers a
promising alternative to conventional pedagogy.
As an instructional approach rooted in
constructivist theory, PBL positions students as
active agents in their learning process. It involves
real-world tasks, collaborative work, problem-
solving, and the creation of tangible products that
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hold relevance beyond the classroom. Through
PBL, students engage more deeply with content as
they navigate authentic challenges and apply their
knowledge in practical settings. Numerous studies
have shown that PBL can improve critical thinking,
communication skills, creativity, and learner
autonomy (Shi, 2021; Gomez & Valera, 2020;
Khafah, Suprapto & Nuryadin, 2023; Satria et. al.,
2025; Yudiana, Nirmayani & Sari, 2024; Habibah,
Ibrohim & Susilo, 2025).

One particularly relevant and innovative
application of PBL in the context of Design student
is film production. Film-making is a
multidisciplinary and collaborative process that
naturally incorporates various English language
skills, including listening (e.g., during
collaboration and editing), speaking (e.g., script
reading and acting), reading (e.g., script analysis),
and writing (e.g., storyboarding and scriptwriting).
Moreover, the process of creating a short film
requires students to work in teams, communicate
effectively, and express their ideas through both
verbal and non-verbal channels. These elements
make film production an ideal platform for project-
based English learning in design education.

To further enhance the effectiveness of this
model, the current study incorporates Howard
Gardner’s Multiple Intelligences (MI) theory.
Gardner’s theory asserts that intelligence is not a
single, fixed capacity, but a collection of diverse
abilities that individuals use to solve problems and
create products in culturally valued ways. The Ml
framework identifies several forms of intelligence,
including linguistic, visual-spatial, musical,
kinesthetic, and interpersonal intelligences, all of
which are highly relevant to Design students and
the process of film-making. By aligning learning
activities with these intelligences, students are
more likely to feel competent, engaged, and
empowered (Nawaz, Ahmad, & Muhammad,
2021; Fadhilaturrahmi, Tjahyadi & Pamadhi,
2024; Alcaraz et al., 2024; Park & Kim, 2021).

In the context of English language teaching,
MIl-based approaches have been shown to
positively affect learners’ speaking (Maulida,
2021; Xu, 2021; Bakhshayesh, Jafarpour &
Hashemian, 2026; ), writing (Hasbullah et al.,
2022; Ahmad, 2022; Tiansoodeenon & Sitthitikul,
2024), and overall engagement. Specifically, when
learners are supported through multimodal and MI-
aligned activities such as film-making, they are
more motivated and demonstrate improved
language retention and confidence (Shi, 2021;
Gomez & Valera, 2020; Alcaraz et al., 2024; Sert
& Amri, 2021).

Despite the theoretical compatibility between
PBL, MI, and film production, there is a noticeable
gap in the existing literature regarding the
integration of these three elements within English
language instruction for design students. Previous
studies have explored PBL in general education
settings or examined MI theory in isolation, but
few have developed or evaluated a comprehensive
model that brings together PBL, MI, and film
production in English learning for creative
disciplines. This study addresses that gap by
designing and testing an innovative PBL model
through film production based on Multiple
Intelligences aimed at improving English language
skills in Design students. This model ensures that
each student can engage with the material in ways
that align with their natural intelligences. Ml

theory consists of Linguistic intelligence
(scriptwriting, narration, and dialogue
development); Visual-spatial intelligence

(storyboarding, camera composition, set design,
and editing); Musical intelligence (sound design,
soundtrack selection, and rhythm of scenes);
Bodily-kinesthetic intelligence (acting, movement
choreography, and  physical  expression);
Interpersonal intelligence (collaborative planning,
directing, and group feedback); Intrapersonal
intelligence (journaling, self-assessment, and
character interpretation).

The urgency of this study stems from both the
pedagogical and practical demands faced by
English lecturer in design faculties. There is a
growing expectation for English learning to be
relevant, engaging, and directly applicable to
students’ future careers. In the creative industries,

particularly  those involving design and
multimedia, professionals are expected to
articulate their concepts, pitch ideas, and

collaborate on international projects to all of which
require  proficient English communication.
Therefore, this study not only contributes to the
academic discussion on effective English teaching
strategies but also responds to the real-world
demands of the digital creative sector.

Numerous studies have investigated the
application of Project-Based Learning (PBL) and
film production in education, particularly in
improving student engagement and cognitive
skills. However, the integration of Multiple
Intelligences (MI) within a PBL framework
through film production, specifically in the context
of English language learning for Design students.

For example, Hoe, Chuan, and Husin (2019)
developed a framework of PBL aimed at enhancing
student competencies through digital video
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production in secondary education settings. While
this study demonstrated the value of digital
storytelling in project-based environments, it
lacked integration with the MI framework and did
not address higher education contexts, especially
those involving English for Specific Purposes
(ESP). Similarly, Nushur and Astutie (2021)
examined the use of documentary film production
as a PBL method to improve critical thinking
among university students. Their findings
emphasized the cognitive benefits of project work
but did not focus on English language development
or the adaptation of instruction to different
intelligence types as proposed by Gardner’s MI
theory. A more localized study by Mokalu et al.
(2024) introduced a PBL model for enhancing
scientific literacy in Bahasa Indonesia through
student-created films. While innovative in design,
the study was subject-specific and did not explore
the application of film-based PBL for English
language acquisition nor address the learning
diversity presented by MI theory. In contrast,
studies focusing on MI theory, such as those by
Hasbullah et al. (2022) and Maulida (2021), have
demonstrated positive impacts on students' writing
and speaking skills in English. Yet, these studies
implemented MI in more traditional classroom
settings and did not combine it with project-based
methodologies or media production tasks.

This study presents a novel instructional model
by uniting Project-Based Learning, film
production, and Multiple Intelligences into one
cohesive framework for English language
instruction. The proposed model allows students to
work collaboratively on English-language short
film projects, with each stage of production
mapped to different intelligences. This innovation
responds directly to the needs of English lecturers,
creative faculty instructors, and curriculum
developers seeking more meaningful, engaging,
and skills-oriented approaches to English language
teaching in higher education. This layered
approach ensures that students are not only
learning English but doing so in ways that validate
and optimize their intellectual diversity. Research
shows that MI-based instruction leads to greater
student engagement and better academic outcomes
in English language learning (Nawaz et al., 2021;
Hasbullah et al., 2022). Based on the introduction
above, the research questions of this study are: (1)
How is the Framework of Project-Based Learning
Model designed to integrate the concept of
Multiple Intelligences through film production to
improve the English language skills of Design
students? (2) How effective is the Project-Based
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Learning model through film production based on
Multiple Intelligences in enhancing the English
language skills of Design students?

METHOD

This study implements a Research and
Development (R&D) design using the ADDIE
model (Mulyatiningsih, 2016). The R&D method
using ADDIE model (Analysis, Design,
Development, Implementation, Evaluation) is
appropriate for the purpose of designing,
developing, and evaluating an innovative
instructional model that integrates Project-Based
Learning (PBL), film production, and Multiple
Intelligences (MI) to enhance English language
proficiency among Design students.

Each phase in the ADDIE framework is
described below.

Analysis. A needs analysis was conducted to
identify the English language competency
requirements of Design students as well as the
potential integration of film production and
Multiple Intelligences into the learning process.
Data were collected through literature review and
student needs assessment.

Design. Based on the analysis results, a PBL
model integrating film production and Multiple
Intelligences concepts was designed. At this stage,
the PBL framework was developed, including
lesson plans, guidelines for film production based
on Multiple Intelligences, and evaluation
instruments (pre-test and post-test, questionnaires,
field observations, and interviews).

Development. The lesson plans, film
production guidelines, and instruments that had
been designed were then developed further and
validated by experts in education and film
practitioners.

Implementation. The validated innovative PBL
model was implemented in the film production
process by integrating Multiple Intelligences into
student activities.

Evaluation. Evaluation was conducted to
analyze the effectiveness of the innovative PBL
model in improving the English language
competence of Design students. Data were
obtained from pre-tests and post-tests, field
observation questionnaires, expert validation, and
feedback from students and lecturers.

The participants were 15 students from the
Visual Communication Design program of Catur
Insan Cendekia University, third semester, taking
the ESP (English for Specific Purposes) course.
These students were selected due to their active
involvement in creative coursework and their
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limited prior exposure to contextual English
language practice. All participants provided
informed consent. The informed consent was
obtained from all participants prior to data
collection. Students were informed about the
purpose of the study, research procedures,
voluntary participation, confidentiality of their
responses, and their right to withdraw at any time
without academic consequences. All data were
anonymized and used solely for research purposes.

The study utilized the following instruments:
(1) Pre-test and post-test in English (focused on
speaking and writing components). Rubrics for
Speaking and Writing are adapted from CEFR
(2020). (2) Multiple Intelligences self-assessment
questionnaire adapted from Gardner’s MI
framework. The questionnaires were assessed the
validity test by two experts before the
guestionnaires were distributed. The validation
result showed that there are 15 statements of Ml
questionnare that considered as the students’
Multiple Intelligence in this study. (3) Observation

Challenging

Problem/ Sustained

- L
e Authenticity -+

checklist for class activities. (4) Rubrics for
assessing film projects and language use. (5)
Interview guides for student and lecturer feedback.

Quantitative data from tests and questionnaires
were analyzed using descriptive statistics (mean,
percentage, and gain score). Qualitative data from
interviews and observations were coded and
thematically analyzed to extract patterns of student
engagement, learning experience, and the
relevance of the model to their creative discipline.

RESULTS AND DISCUSSION

The framework of project-based learning model
through film production with multiple intelligences
The framework is designed to innovate Project-
based Learning with integrated Multiple
Intelligences in each film production stage. This
model followed three integrated pillars: Project-
Based Learning (Larmer & Mergendoller, 2015),
Multiple Intelligences (Gardner, 2008), and Film
Production (Honthaner, 2001).
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Figure 1. Framework Integration

In the Development stage, the PBL element of
a challenging problem or question engages
linguistic and interpersonal intelligences, as
students formulate story ideas and film themes
through brainstorming and group discussions.
Moving into Pre-Production, the element of
sustained inquiry is reflected in scriptwriting,
research, and planning activities, which demand
linguistic intelligence for writing, visual-spatial
intelligence for storyboarding, and interpersonal
intelligence for collaborative decision-making.
Similarly, the principle of authenticity becomes
visible during pre-production and production,
where visual-spatial and  bodily-kinesthetic
intelligences are activated through designing
scenes, selecting locations, and performing roles,
while interpersonal intelligence ensures teamwork
throughout the process.

In the Production stage, the element of student
voice and choice is maximized as students select
roles—director, actor, scriptwriter, or editor—

according to their dominant intelligences, allowing
all Ml domains to be meaningfully applied. The
Post-Production phase incorporates reflection and
critigue & revision, activating intrapersonal and
linguistic intelligences as students evaluate their
own contributions, discuss language use, and
refine film quality through feedback and revisions
involving interpersonal and  visual-spatial
intelligences. Finally, in the Distribution &
Exhibition stage, the element of public product
requires students to present their films to a wider
audience, drawing on linguistic intelligence for
presentation, musical intelligence for sound and
soundtrack integration, and interpersonal
intelligence for effective audience engagement.
Altogether, this framework shows that PBL and
film production are mutually reinforcing, offering
students authentic opportunities to apply their
multiple intelligences while mastering both
language and creative collaboration.
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This framework was successfully implemented
through collaborative group projects involving 15
third-semester Design students. Group roles and
responsibilities were assigned based on individual
intelligence profiles collected from the Multiple
Intelligences Self-Assessment questionnaire. Task
alignment ensured that each student contributed in
ways that suited their cognitive strengths,
promoting deeper engagement and more
meaningful English use. This is supported by
findings from Gomez and Valera (2020), who
observed that integrating Multiple Intelligences
(MI) into Project-Based Learning (PBL) promotes
learner motivation and creative performance.
Similarly, Xu (2021) found that task-based
teaching practices incorporating MI features
contributed to improvements in students’ speaking
abilities, particularly in terms of complexity,
accuracy, and fluency. In addition, Shi (2024)
reported that MI-supported project-based learning
helped learners engage more actively in the
learning process by allowing them to utilize their
cognitive strengths, which in turn enhanced
language development  and meaningful
participation.

This framework also incorporated reflective
practices, where students wrote script in English.
This supported both linguistic development and
intrapersonal intelligence, aligning with the Ml
theory’s emphasis on self-awareness as part of
personalized learning (Nawaz, Ahmad &
Muhammad, 2021; DeMink-Carthew, Netcoh &
Farber, 2020; Chung, Chen, Olson, 2021;
Suraworachet, Zhou & Cukurova, 2023). This was
proved feasible and appropriate for creative
learners. Students reported that the Ml-integrated
PBL model made English learning more relevant,
less intimidating, and more connected to their
identity as designers and storytellers as an
experience also echoed in previous Ml-integrated
media-based studies (Shi, 2021; Xu, 2021;
Sanchez-Aufion, Férez-Mora &  Monroy-
Hernandez, F, 2023).

The effectiveness of project-based learning model
through film production with multiple intelligences
The effectiveness of the MlI-integrated Project-
Based Learning (PBL) model through film
production was measured through a combination
of pre-test and  post-test  assessments,
questionnaire,  observations,  film  project
assessment, and interviews. A total of 15 third-
semester Design students participated in the
implementation phase.

p-ISSN 2301-7554, e-ISSN 2541-3643
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Pre-test and post-test assessments

The assessments focused on two productive
English skills: speaking and writing. The
assessments focused on speaking and writing
because these are productive skills that directly
measure students’ ability to actively use English in
real communicative contexts. Assessing speaking
and writing directly measures how effectively
students apply English in meaningful tasks within
PBL and film production, showing that language
learning is embedded in authentic, creative, and
collaborative experiences.

Pre-test and post-test in speaking skill
The students’ pretest and posttest in speaking skills
were assessed using Rubric of Speaking Skill
adapted from CEFR (2020). In the pre-test,
students were asked two questions: (1) ‘Think of a
film you like. Describe one scene from the film in
English. Tell me who the characters are, what
happens in the scene, and why you like it? (2)
‘Imagine you are in a group making a film. What
role would you like to take (director, actor/actress,
scriptwriter, or editor)? Explain your choice and
what responsibilities you would have.’
Meanwhihe, in the post-test, the students were
asked two questions as follows: (1) “Please present
short film project in English. Explain the title, the
story or message, the roles of the team members,
and your own contribution to the project.” (2)
“Reflect on your experience of learning English
through film production. What skills did you
improve the most (speaking, writing, vocabulary,
teamwork, etc.)? Please explain with at least two
examples”

Table 1. Pretest and postest in speaking assessment

Student Pre-Test Post-Test
1 64 78

2 66 81

3 63 77

4 67 82

5 65 80

6 64 79

7 62 75

8 66 80

9 65 78
10 63 77
11 64 79
12 62 76
13 67 82
14 65 79
15 63 77
Mean 64.5 79.1
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Based on table 1, the pre-test and post-test
results showed notable improvements. On average,
students’ speaking scores increased from 62 to 82.
The paired-samples t-test revealed a statistically
significant improvement in students’ speaking
performance following the intervention. The mean
speaking score increased from 64.5 (pre-test) to
79.1 (post-test). The analysis confirmed that this
improvement was statistically significant, t(14) =
78.52, p < .001. This result indicates that the
Multiple Intelligences—based film-project model
had a strong positive effect on students’ speaking
skills.

Pre-test and post-test in writing skill

The students’ pretest and posttest in speaking skills
were assessed using Rubric of Writing Skill
adapted from CEFR (2020). In the pre-test,
students were asked a question: “Write a simple
script for a short film scene (around 150-200
words). Your script should include: (1) The setting
(where the scene takes place). (2) The characters
(who is in the scene). (3) At least 6 lines of
dialogue in English.”

In the post test, the students were asked a
question as follows: “Write a report (200-250
words) about your group’s short film project. Your
report should include: (1) The title and story of the
film. (2) The message or theme of the film. (3)
Your role and contribution in the project. (4) How
your team used English during the process.”

Table 2. Pretest and postest in writing assessment

Student Pre-Test Post-Test
1 62 76

2 64 78

3 61 75

4 66 80

5 63 77

6 62 76

7 60 74

8 65 79

9 63 77
10 61 75
11 62 76
12 60 74
13 66 80
14 64 78
15 61 75
Mean 62.7 76.7

Based on table 2, the pre-test and post-test
results showed notable improvements. On average,
students’ writing scores increased from 60 to 80. A
paired-samples t-test was also applied to analyze
students’ writing performance before and after the
intervention. The results demonstrated a

statistically significant increase in writing scores,
with the mean score rising from 62.7 (pre-test) to
76.7 (post-test). The test indicated that the
improvement was statistically significant (p <
.001), confirming the effectiveness of the
intervention in enhancing students’ writing skills.

The pre-test and post-test results showed
notable improvements in both areas. These gains
indicate that the model effectively supported
students in applying English meaningfully in
context-rich, creative tasks. This aligns with
findings from Nugroho & Anugerahwati (2019),
who noted significant speaking gains through vlog-
based PBL, and with Hasbullah et al. (2022), who
reported increased writing proficiency through MI-
based instruction. Overall, the pre-test and post-
test results suggest that the MI-integrated PBL
model effectively enhanced students’ speaking and
writing performance by providing meaningful
opportunities to use English in contextualized and
creative tasks, a finding consistent with previous
studies showing that project-based and MI-
informed instruction can strengthen language
performance, learner engagement, and
communicative competence (Benlaghrissi &
Ouahidi, 2024)., 2024; Xu, 2021; Sabry Abdel-
Hamid Ahmed Helwa, 2021).

Multiple intelligence questionnaire

The Multiple Intelligence (MI) questionnaire was
administered to 15 Design students to identify their
dominant intelligences and understand how
strengths influenced their participation in the film
production. This questionnaire is adapted from
Gardner’s MI framework (2008). The Multiple
Intelligences (M) questionnaire was validated by
two experts prior to data collection, and the
validated instrument was administered to 15
students participating in the study.

Table 3. MI questionnaire

Intelligence Statement

Type

Linguistic | enjoy writing scripts or
dialogues for our film projects.

Linguistic I can clearly express my ideas in
English during team discussions.

Linguistic | like telling stories or explaining
scenes creatively.

Visual-Spatial 1 can visualize how a scene will
look before filming.

Visual-Spatial | enjoy designing sets, costumes,
or props creatively.

Visual-Spatial | can imagine camera angles,

movements, and shot
compositions in my mind.
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Musical I can choose or create suitable
music or sound effects for scenes.

Musical I notice patterns, rhythm, or tone
in film soundtracks.

Musical | enjoy integrating music
creatively into the film.

Bodily- I am confident performing actions

Kinesthetic or movements for acting or
directing scenes.

Bodily- I can handle props, equipment, or

Kinesthetic movements effectively during
filming.

Bodily- | learn better through hands-on

Kinesthetic activities like acting, directing, or
editing.

Interpersonal I can work well with others during
group discussions or filming.

Interpersonal I understand and respect the
feelings and motivations of team
members.

Interpersonal I can lead or collaborate

effectively to achieve team goals.
According to table 3, it can be concluded that
the students had the dominant intelligence to
produce the film.

Table 4. Dominant intelligence type based on mi
guestionnaire

Intelligence Type Number of Percentage
Students

Visual-Spatial 5 33%

Linguistics 2 13.3%

Bodily- 2 13.3%

Kinesthetic

Musical 3 20%

Interpersonal 3 20%

Based on the assessment of 15 students, the
most dominant intelligence is Visual-Spatial
(33.3%), followed by Musical and Interpersonal
(each 20%), Linguistic (13.3%), and Bodily-
Kinesthetic (13.3%). This indicates that most
students have strong abilities in visualizing,
designing, and creating, while others excel in
teamwork, communication, or hands-on activities.
Such diversity reflects Howard Gardner’s Multiple
Intelligences theory, which emphasizes that
learners have varied strengths beyond traditional
linguistic and logical skills (Gardner, 2011).
Recognizing these differences can help in
assigning roles in projects, such as film production,
according to each student’s strengths.

Observation checklist for class activities

The observation checklist for class activities
records how students perform tasks related to
different intelligences, including Visual-Spatial,
Linguistic, Bodily-Kinesthetic, Musical, and
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Interpersonal. This checklist helps identify each
student’s strengths and learning preferences,
allowing teachers to assign roles in project-based
activities, such as film production, according to
students’ natural abilities (Gardner, 2011).

Table 5. Observation checklist

Indicator Score4 (S  Score 3 (S
! %) | %)

Participates Actively  5/33.3% 10/66.7%

m

Communicates in 5/33.3% 10/66.7%

English (L)

Contributes in 13/86.7% 2/13.3%

English (VK/BK)

Collaborates with 7146.7% 8/53.3%

Team (I)

Uses Visual/Design 15/100% 0/0%

Skills (VS)

Follows Technical 12 /80% 3/20%

Instruction (BK)

Table 5 shows that students performed well
across all observation indicators during the film-
based project. The strongest result appears in Uses
Visual/Design Skills, where all students (100%)
achieved a score of 4, indicating excellent visual-
spatial ability. A high percentage of students also
scored 4 in Contributes Creative ldeas (86.7%) and
Follows Technical Instruction (80%), showing
strong creativity and practical, hands-on skills.

For Collaborates with Team, the scores were
fairly balanced between 4 (46.7%) and 3 (53.3%),
suggesting good collaboration with room for
improvement. Meanwhile, Participates Actively
and Communicates in English were mostly rated at
score 3 (66.7%), indicating that students were
generally active and able to use English, although
their linguistic performance was not as strong as
their visual and technical skills. Overall, the results
highlight a balance of creative, technical, and
interpersonal  abilities, with  visual-spatial
intelligence being the most dominant. Overall,
these results highlight a balance between creative,
practical, and interpersonal skills among the
students, which can inform task assignments and
teaching strategies in project-based learning. Their
confidence in speaking English also increased,
particularly during group interaction and
performance-based activities. This finding is
consistent with previous studies showing that
project-based learning strengthens interpersonal
communication, collaborative participation, and
speaking confidence through authentic group-
oriented tasks (Menggo, Pramesti & Krismayani,
2023; Purnami & Widiadnya, 2024; Mayekti,
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Faiza & Bestari, 2025; Purnami & Widiadnya,

Rubrics for assessing film projects and language

2024). use
Table 6. Film project assessment rubric (Prastiwi et al., 2022)
Expert Originality Clarity ~ Cinematography Teamwork  EnglishUse &  Total
of ldea of & Editing & Film Appropriateness  (0-100)
(0-20) Theme (0-20) Presentation  (0-20)
& (0-20)
Message
(0-20)
English Education 18 17 16 17 18 86
(English Lecturer)
English Education 19 18 18 19 18 92
(English Lecturer)
Film 17 18 19 19 18 91

Expert/Practitioner

Based on table 6, the film project was evaluated
across five main criteria: originality of idea, clarity
of theme and message, cinematography and
editing, teamwork and film presentation, and the
use of English with appropriateness. Overall, the
three assessments show that the film project
successfully met the evaluation standards, with
scores ranging from 86 to 92, placing it in the very
good to excellent category. The average score
indicates a strong balance between language use,
creativity, and technical film-making aspects.
Prastiwi, Martha, and Septiawan (2022)
emphasized that film projects can foster creativity
and teamwork among students, while at the same
time enhancing their linguistic competence in
English. The high scores given by the Film Expert
also correlate with previous studies in media
education, which emphasize that technical aspects
such as cinematography and editing play a crucial
role in shaping meaning and conveying messages
effectively. Zhang and Weber (2021) argue that
cinematography and editing form part of the visual
grammar through which narrative information is
structured and communicated to viewers.
Similarly, Brennan and Pearlman (2023) show that
editorial decisions regarding shot selection, timing,
and sequencing significantly influence how
audiences interpret character, emotion, and
narrative meaning.

Interview guides for student and lecturer feedback
There were five questions to interview the students
to obtain their perception about the film production
with multiple intelligences in increasing students’
English competences. The interview questions are
as follows: (1) How did participating in the film
production project help you improve your English
skills? (2) Which part of the project did you enjoy
the most, and why? (3) How did your role in the

project (director, actor, scriptwriter, or editor)
match your strengths or Multiple Intelligences? (4)
What challenges did you face during the project,
and how did you overcome them? (5) Do you think
this project-based learning approach is effective for
learning English and teamwork? Why?

The student interviews reveal that the film
project significantly enhanced both English
language skills and creative/interpersonal
competences. Many students report improvements
in speaking, vocabulary, and writing through
active participation by creating dialogs, planning
storyboards, and discussing ideas. The project also
allowed students to leverage their dominant
intelligences: visual-spatial learners thrived in
activities like storyboarding, editing, and directing;
bodily-kinesthetic learners enjoyed acting and
movement; linguistic learners benefited from
writing scripts and constructing dialog. Challenges
surfaced mainly around technical skills (camera
angles, editing tools), remembering lines, and
translating conceptual ideas into English, but
students overcame these through rehearsal, peer
feedback, and resourcefulness. These outcomes
align with findings in recent literature. For
example, Euis Meinawati & Widia Yunita (2023)
found that short movie-making projects
significantly increase student interest and
performance in writing. Also, Alif Karyawati &
Ashadi (2022) showed that project-based learning
in an English drama class significantly improved
speaking skills, collaboration, and creativity
among students. The data from the interviews
complement these studies by adding that
integrating intelligences like visual-spatial, bodily-
kinesthetic, and interpersonal intensifies
engagement, aligns with students’ strengths, and
helps them overcome language anxiety. The
alignment with Gardner’s Multiple Intelligences
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theory is supported, as students feel more confident
when working in ways that match their preferred
intelligence modalities. The project thus facilitated
meaningful English usage not just from textbooks
but through authentic, creative, collaborative
contexts which literature suggests is more effective
for long-term retention and motivation. The
findings of this study are consistent with previous
research highlighting the pedagogical value of
project-based and film-based learning. Ling, Liu,
and Nechita (2024) found that film production as a
project-based activity promotes authentic learning,
creativity, and collaborative problem-solving.
Similarly, Youyou and Kit (2025) reported that
project-based learning in film and television
production strengthens practical skills, teamwork,
and critical thinking through sustained creative
engagement. From a language learning
perspective, Fikria, Setiawan, and Munir (2025)
emphasized that carefully structured project
design, peer interaction, rehearsal, and revision are
essential elements that help learners manage both
technical and linguistic challenges while
improving confidence and learning outcomes. In a
similar vein, Ampo et al. (2025) observed that
students involved in transforming written stories
into films experienced greater confidence, stronger
collaboration, and more meaningful use of English.
Widhiasih (2022) further noted that rehearsal and
performance stages in project-based language
learning create valuable opportunities for students
to practice language authentically and develop
communicative confidence. In addition, Alcaraz-
Barriga et al. (2024) argued that film-making as a
multimodal learning process encourages learner
agency, creative expression, and deeper
engagement by allowing students to combine
linguistic, visual, auditory, and interpersonal
resources. Taken together, these studies support
the present finding that project-based film
production, particularly when aligned with
students’ dominant intelligences, can meaningfully
improve language skills, enhance collaboration,
foster creativity, and build confidence.

The English lecturer’s feedback on the film
production project highlighted that students
demonstrated significant improvement in their
language performance, particularly in fluency,
vocabulary use, and confidence when speaking in
front of others. The lecturer noted that integrating
creative tasks such as scriptwriting, directing, and
acting allowed students to use English in authentic,
meaningful contexts rather than in rote classroom
exercises. This observation resonates with
Meinawati and Yunita (2023), who found that short
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movie projects in English writing courses
enhanced student engagement and language
mastery. Similarly, Karyawati and Ashadi (2022)
emphasized that project-based learning in drama
and performance-based tasks fosters
communication skills and collaboration. Overall,
the lecturer’s reflections affirm that film
production not only develops linguistic
competence but also strengthens collaboration,
creativity, and critical thinking, supporting recent
literature on the effectiveness of project-based
learning in language education. For instance,
Pamuji et al. (2025) reported that video-based
project work in higher education enhanced
communicative competence, creativity, and
collaborative engagement. Similarly, Sulistiyo et
al. (2025) found that project-based learning
consistently supports language development
through authentic communicative tasks. In
addition, Satria et al. (2025) demonstrated that
project-based learning contributes significantly to
students’ critical thinking and overall learning
outcomes. A comparable conclusion was drawn by
Thio, Budiningsih, and Dewi (2025), who
emphasized that project-based learning effectively

promotes creativity, collaboration,
communication, and critical thinking as
interconnected  learning  outcomes.  More

specifically in film-based contexts, Ling, Liu, and
Nechita (2024) showed that film production as a
project-based  activity encourages creative
engagement and collaborative problem-solving,
while Ampo et al. (2025) found that transforming
written stories into films fosters meaningful
language use, teamwork, creativity, and critical
reflection. Taken together, these studies reinforce
the lecturer’s observation that film production
provides a meaningful pedagogical space in which
students can develop both linguistic competence
and broader twenty-first-century skills.

The findings indicate that the implementation
of MlI-integrated Project-Based Learning (PBL)
through film production was associated with
meaningful improvements in students’ speaking
and writing performance. Rather than merely
reflecting score gains, these improvements appear
to be linked to how specific intelligences were
activated during the learning process. Film
production tasks required students to repeatedly
use English in goal-oriented and collaborative
contexts, which likely increased opportunities for
meaningful output and negotiation of meaning—
two key factors in language development.

The dominance of visual-spatial intelligence
among Design students played a central role in
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shaping learning engagement. Tasks such as
storyboarding, cinematography, and editing
allowed students to rely on their visual strengths
while  simultaneously embedding linguistic
demands through scripting, directing, and peer
discussion. This alignment may have reduced
cognitive overload and language anxiety, enabling
students to focus more on communicative intent
rather than linguistic form alone. At the same time,
students with interpersonal and bodily-kinesthetic
intelligences contributed through collaboration,
acting, and directing, which created frequent
interactional opportunities that supported speaking
development. Musical intelligence, though less
dominant, facilitated engagement with rhythm,

pacing, and mood, indirectly supporting
pronunciation and expressive delivery.
Lecturer feedback and student interviews

further suggest that language gains were not solely
the result of increased practice, but of
contextualized and role-based engagement. By
assigning project roles that matched students’ MI
profiles, the learning process became more
personalized, which may explain the observed
increases in confidence and participation. Previous
studies similarly suggest that when learning tasks
are aligned with learners’ cognitive strengths and
individual profiles, students tend to show greater
engagement, communicative confidence, and more
active participation in project-based learning
environments (DeMink-Carthew et al., 2020; Xu,
2021; Shi, 2024; Yuwana & Widjajanti, 2025).
However, these outcomes should be interpreted
cautiously. Given the small sample size and the
absence of a control group, the findings indicate
potential effectiveness rather than definitive causal
impact.

Consistent with previous studies (Xu, 2021;
Sabry Abdel-Hamid Ahmed Helwa, 2021;
Ghaznavi et al.,, 2021; Shi, 2024; Ardani &
Widjajanti, 2024; Yuwana & Widjajanti, 2025;
Yeh & Fu, 2025), Ml-oriented and multimodal
project-based learning can effectively support
language development by aligning learners’
cognitive strengths with authentic communicative
tasks. Across these studies, learning environments
that incorporated multiple intelligences and
multimodal project work were found to promote
active participation, meaningful communication,
stronger engagement, and improved language
performance. They also suggest that when students
are given opportunities to work through activities
that reflect their dominant intelligences, such as
collaborative interaction, visual representation,
scriptwriting, and performance. The learning

process becomes more contextualized, personally
relevant, and conducive to the development of
communicative confidence and broader cognitive
skills. Overall, the results indicate that MI-based
film projects within PBL offer a promising
pedagogical approach for enhancing English
competence in design students, particularly when
the goal is to balance linguistic development with
creativity, collaboration, and learner engagement.

CONCLUSION

This study demonstrated that integrating Project-
Based Learning (PBL) with Multiple Intelligences
(M) through film production effectively enhanced
students’ English language competence. The pre-
test and post-test results revealed notable
improvements in both speaking and writing skills,
showing that students were able to apply English
in authentic, creative, and collaborative contexts.
These findings confirm that language learning
becomes more meaningful when embedded in real-
world tasks, aligning with contemporary research
that emphasizes the value of contextualized and
student-centered learning.

The results of the MI gquestionnaire highlighted
that most students demonstrated dominance in
visual-spatial intelligence, followed by musical
and interpersonal intelligences, indicating that film
production aligns well with the natural strengths of
Visual Communication  Design  students.
Observation checklists and interviews further
revealed that students could utilize their dominant
intelligences in different film stages, from
storyboarding and editing to acting, directing, and
soundtrack integration. This not only enhanced
their English performance but also fostered
creativity, teamwork, and self-confidence.

Overall, the integration of PBL, MI, and film
production provided a holistic learning experience
that bridged linguistic, creative, and collaborative
competencies. By offering students opportunities
to use English meaningfully while leveraging their
diverse intelligences, this approach shows positive
effect in promoting both language development
and essential 21st-century skills. The findings
suggest that incorporating MI-based PBL models
into English language education can support
learner diversity, increase motivation, and
strengthen the relevance of language learning in
higher education.

This study provides initial insights into the use
of Ml-integrated Project-Based Learning through
film production in English instruction. While the
findings are encouraging, the study involved a
relatively small group of students from a single
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program, which offers opportunities for future
research to examine the model with larger and
more diverse samples. The one-group pre-test—
post-test design and the limited duration of
implementation suggest that further studies using
experimental and longitudinal approaches could
deepen understanding of the model’s impact over
time.

Future research may extend this approach by
exploring its application to other language skills,
academic contexts, and creative disciplines, as well
as by incorporating more advanced digital and
industry-based film projects to enhance its
educational relevance.

ACKNOWLEDGEMENTS

I would like to express my deepest gratitude to the
Ministry of Research, Technology and Higher
Education of the Republic of Indonesia for the
Lecturer Research Grant program with the Junior
Lecturer Research scheme (Skema Penelitian
Dosen  Pemula) with Contract number:
8020/LL4/PG/2025 who has provided full support
and guidance so that this paper can be realized.
Special appreciation is also extended to Catur
Insan Cendekia University for the academic and
administrative assistance during the research
process. Lastly, the authors are grateful to all
students and colleagues who contributed to the
implementation of this study.

REFERENCES

Ahmad, P. (2022). Integrating multiple
intelligences theory in English language
teaching. Premise: Journal of English
Education, 11(2), 348.
https://doi.org/10.24127/pj.v11i2.4823

Alcaraz, J. M., Shandler, K., Edwards, M., &
Arevalo, J. A. (2024). Film-making and
management learning as (multimodal)
design. Academy of Management Learning
& Education, 23(1), 61-87.
https://doi.org/10.5465/amle.2021.0426

Ampo, W. M. G., Deguit, E. O., Cano, L. M. B., &

Baguio, L. N. (2025). English major
students”  experiences in  digitizing
contemporary written stories into film

through a project-based learning approach in
a state university in the Philippines.
International Journal of Learning, Teaching
and Educational Research, 24(6), 890-908.
https://doi.org/10.26803/ijlter.24.6.40
Ardani, A., & Widjajanti, D. B. (2024). Integration
of multiple intelligences theory in project-
based learning, how it impacts on students'

p-ISSN 2301-7554, e-ISSN 2541-3643
Volume 14, Issue 1, February 2026

critical  thinking and  mathematical
communication  skills? International
Journal of Multicultural and Multireligious
Understanding, 11(10), 458-474.
https://doi.org/10.18415/ijmmu.v11i10.627

7
Bakhshayesh, M., Jafarpour, A., & Hashemian, M.
(2026).  Relationship among critical

thinking, multiple intelligence, and Iranian
EFL learners’ speaking skill. Language
Teaching Research, 30(1), 262-287.
https://doi.org/10.1177/1362168822114471
8

Benlaghrissi, H., & Ouahidi, L. M. (2024). The
impact of mobile-assisted project-based
learning on developing EFL students'
speaking skills. Smart Learning
Environments, 11(1),  Article 18.
https://doi.org/10.1186/s40561-024-00303-
y

Brennan, K. G., & Pearlman, K. (2023). Creating
character in editing. Media Practice and

Education, 24(3), 235-252.
https://doi.org/10.1080/25741136.2023.217
2655

Chung, H. Q., Chen, V., & Olson, C. B. (2021).
The impact of self-assessment, planning and
goal setting, and reflection before and after
revision on student self-efficacy and writing
performance. Reading and Writing, 34(7),
1885-1913. https://doi.org/10.1007/s11145-
021-10186-x

Council of Europe. (2020). Common European
framework of reference for languages:
Companion volume with new descriptors.
Council of Europe.

DeMink-Carthew, J., Netcoh, S., & Farber, K.
(2020). Exploring the potential for students
to develop self-awareness  through
personalized learning. The Journal of
Educational Research, 113(3), 165-176.
https://doi.org/10.1080/00220671.2020.176
4467

Fadhilaturrahmi, F., Tjahyadi, S., & Pamadhi, H.
(2024). Keterkaitan Multiple Intelligences
dengan Kreativitas Pengalaman  Seni.
INVENSI, 9(1), 54-67.
https://doi.org/10.24821/invensi.v9i1.8533

Fikria, A., Setiawan, S., & Munir, A. (2025). A
systematic review of technology-enhanced
project-based language learning:
Theoretical frameworks, project types, and
implications for future research and practice.
F1000Research, 14,  Article  775.

325


https://doi.org/10.24127/pj.v11i2.4823
https://doi.org/10.5465/amle.2021.0426
https://doi.org/10.26803/ijlter.24.6.40
https://www.google.com/search?q=https://doi.org/10.18415/ijmmu.v11i10.6277
https://www.google.com/search?q=https://doi.org/10.18415/ijmmu.v11i10.6277
https://doi.org/10.1177/13621688221144718
https://doi.org/10.1177/13621688221144718
https://doi.org/10.1186/s40561-024-00303-y
https://doi.org/10.1186/s40561-024-00303-y
https://doi.org/10.1080/25741136.2023.2172655
https://doi.org/10.1080/25741136.2023.2172655
https://doi.org/10.1007/s11145-021-10186-x
https://doi.org/10.1007/s11145-021-10186-x
https://doi.org/10.1080/00220671.2020.1764467
https://doi.org/10.1080/00220671.2020.1764467
https://doi.org/10.24821/invensi.v9i1.8533

Yuni Awalaturrohmah Solihah, Ine Rachmawati, Muhamad Ferdiansyah, Aquilla Neesa Flobyondry
Enhancing English competence in design students: A multiple intelligences film-project model

https://doi.org/10.12688/f1000research.165
491.2

Gardner, H. (2008). Multiple intelligences: New
horizons in theory and practice. Basic
Books.

Gardner, H. (2011). Frames of mind: The theory of
multiple intelligences. Basic Books.

Ghaznavi, N., Haddad Narafshan, M., & Tajadini,
M. (2021). The implementation of a
Multiple Intelligences teaching approach:
Classroom engagement and physically
disabled learners. Cogent Psychology, 8(1),

Article 1880258.
https://doi.org/10.1080/23311908.2021.188
0258

Gbémez, M. M., & Valera, M. (2020). Multiple
intelligences and the use of short films in
project-based learning. In EDULEARNZ20
Proceedings (pp. 5153-5162). IATED.

Habibah, L. B., Ibrohim, 1., & Susilo, H. (2025).
The effect of Al-assisted problem-oriented
project-based learning on students’ critical
thinking and communication skills. JPBI
(Jurnal Pendidikan Biologi Indonesia),
11(2), 656—668.
https://doi.org/10.22219/jpbi.v11i2.40667

Hasbullah, H., Nurjanah, N., Zulfikar, Z., &
Salasal, A. (2022). Improving students’
writing skills through Multiple
Intelligences-based  instruction.  JEELS
(Journal of English Education and
Linguistics  Studies), 9(2), 233-253.
https://doi.org/10.30762/jeels.v9i2.3791

Hoe, L. S., Chuan, T. C., & Husin, H. (2019). A
framework of project-based learning for
enhancing student competencies through

digital video production. International
Journal of Human and Technology
Interaction  (IJHaTI), 3(1), 95-100.

[suspicious link removed]

Honthaner, E. L. (2001). The complete film
production handbook (3rd ed.). Focal Press.

Karyawati, A., & Ashadi, A. (2022). Innovation in
the classroom: Engaging English as a
foreign learning students using project-
based learning. Lingua Pedagogia, 4(1), 10—
18.
https://journal.uny.ac.id/index.php/ljtp/artic
le/view/17067

Khafah, F., Suprapto, P. K., & Nuryadin, E. (2023).
The effect of project-based learning model
on students’ critical and creative thinking
skills in the ecosystem concept. JPBI
(Jurnal Pendidikan Biologi Indonesia), 9(3),

244-255.
https://doi.org/10.22219/jpbi.v9i3.27461
Larmer, J., & Mergendoller, J. R. (2015). Gold
standard PBL: Essential project design
elements. Buck Institute for Education.
Ling, M., Liu, Y., & Nechita, F. (2024). Project-
based learning at Dracula Digital: A
comparative perspective from Romania and
Brunei. Trends in Higher Education, 3(3),
757-778.
https://doi.org/10.3390/higheredu3030043
Maulida, U. (2021). Improving students’ speaking
ability through Multiple Intelligences-based
English teaching. Scientia: Jurnal Hasil
Penelitian, 6(1), 45-53.
https://doi.org/10.32923/scientia.v6il.1761
Mayekti, M. H., Faiza, D., & Bestari, A. C. Y.
(2025). Improving interpersonal speaking
learning outcomes and students’ confidence
as well as exploring students’ responses
through project-based learning. English
Journal of Indragiri, 9(1), 109-121.
https://doi.org/10.61672/eji.v9i1.2879
Meinawati, E., & Yunita, W. (2023).
Implementing project-based learning using
short movies in English writing course.
Jurnal  Edumaspul,  7(1), 152-162.
https://journal.iaimnumetrolampung.ac.id/i
ndex.php/jed/article/view/4347
Menggo, S., Pramesti, P. D. M. Y., & Krismayani,
N. W. (2023). Integrating project-based
learning in preparing students' interpersonal
communication skills on speaking courses in

Indonesia.  International  Journal of
Learning, Teaching and Educational
Research, 22(9), 219-240.

https://doi.org/10.26803/ijlter.22.9.12

Mokalu, Y. B., Paat, M., Polii, I. J., Akbar, J. S., &
Kuron, M. A. (2024). Pengembangan model
Project-Based Learning berbasis pembuatan
film untuk meningkatkan literasi mahasiswa
pada mata kuliah Bahasa Indonesia
Keilmuan. SOSCIED: Journal of Social and
Humaniora, 7(2), 760-769.
https://ejournal.unsrat.ac.id/index.php/sosci
ed/article/view/45629

Mulyatiningsih, E. (2016). Pengembangan model
pembelajaran. Universitas Negeri
Yogyakarta.
http://staffnew.uny.ac.id/upload/131808329
/pengabdian/7cpengembangan-
modelpembelajaran.pdf

Nawaz, S., Ahmad, R., & Muhammad, N. (2021).
Exploring the impact of multiple
intelligences on English language learning

326


https://doi.org/10.12688/f1000research.165491.2
https://doi.org/10.12688/f1000research.165491.2
https://doi.org/10.1080/23311908.2021.1880258
https://doi.org/10.1080/23311908.2021.1880258
https://doi.org/10.22219/jpbi.v11i2.40667
https://doi.org/10.30762/jeels.v9i2.3791
https://journal.uny.ac.id/index.php/ljtp/article/view/17067
https://journal.uny.ac.id/index.php/ljtp/article/view/17067
https://doi.org/10.22219/jpbi.v9i3.27461
https://doi.org/10.3390/higheredu3030043
https://doi.org/10.32923/scientia.v6i1.1761
https://doi.org/10.61672/eji.v9i1.2879
https://journal.iaimnumetrolampung.ac.id/index.php/jed/article/view/4347
https://journal.iaimnumetrolampung.ac.id/index.php/jed/article/view/4347
https://doi.org/10.26803/ijlter.22.9.12
https://ejournal.unsrat.ac.id/index.php/soscied/article/view/45629
https://ejournal.unsrat.ac.id/index.php/soscied/article/view/45629
http://staffnew.uny.ac.id/upload/131808329/pengabdian/7cpengembangan-modelpembelajaran.pdf
http://staffnew.uny.ac.id/upload/131808329/pengabdian/7cpengembangan-modelpembelajaran.pdf
http://staffnew.uny.ac.id/upload/131808329/pengabdian/7cpengembangan-modelpembelajaran.pdf

ENGLISH REVIEW: Journal of English Education
https://journal.uniku.ac.id/index.php/ERJEE

strategies among EFL learners. Arab World
English Journal (AWEJ), 12(3), 317-333.
https://doi.org/10.24093/awej/vol12n03.21
Nugroho, A., & Anugerahwati, M. (2019).
Enhancing students' speaking ability
through vlog-based project-based learning.
Jurnal Pendidikan: Teori, Penelitian, dan
Pengembangan, 4(8), 1077-1083.
https://doi.org/10.17977/jptpp.v4i8.12679
Nuraini, N., Supriadi, D., & Haryanto, T. (2023).
Multimodal project-based learning:
Fostering linguistic competence and higher-
order thinking skills. Indonesian Journal of
Applied Linguistics, 13(2), 250-262.
Nushur, R. D., & Astutie, D. D. (2021). Producing
documentary film as a project on Project-
Based Learning: Approach in improving
critical ~ thinking. JESS  (Journal of
Education on Social Science), 5(1), 11-23.
https://jessjournal.com/index.php/jess/articl
elview/154
Pamuiji, Kristanto, W., Efendi, T. A., & Khotimah,
N. (2025). Integrating project-based
learning and video exposé to enhance
English language teaching in higher
education: A case study of student
empowerment. Cogent Education, 12(1),
Article 2578371.
https://doi.org/10.1080/2331186X.2025.25
78371
E. J, & Kim, M. J. (2021). Visual
communication for students’ creative
thinking in the design studio: Translating
filmic spaces into spatial design. Buildings,
11(3), Article 91.
https://doi.org/10.3390/buildings11030091
Prastiwi, Y., Martha, F., & Septiawan, C. (2022).
Enhancing high degree students’ movie
critical review writing skills through
project-based learning. Proceedings of the
3rd International Conference on Learning
Innovation and Quality Education (ICLIQE
2021), 216, 1871-1877. Atlantis Press.
https://doi.org/10.2991/assehr.k.220129.24
2
Purnami, I. A. O., & Widiadnya, I. G. N. B. Y.
(2024). Speaking confidently: How project-
based learning can improve student
communication. Jurnal Pendidikan Bahasa
Inggris  Undiksha, 12(2), 184-190.
https://doi.org/10.23887/jpbi.v12i2.86587
Sabry Abdel-Hamid Ahmed Helwa, H. (2021). The
effectiveness of using multiple intelligences
supported project based learning and
participatory  learning in  developing

Park,

p-ISSN 2301-7554, e-ISSN 2541-3643
Volume 14, Issue 1, February 2026

prospective teachers' EFL receptive skills
and English language learning satisfaction.
Journal of the Faculty of Education, Sohag

University, 85(85), 1-58.
https://doi.org/10.21608/edusohag.2021.15
9474

Sanchez-Aufion, E., Férez-Mora, P. A., & Monroy-
Hernéndez, F. (2023). The use of films in the
teaching of English as a foreign language: A
systematic literature review. Asian-Pacific
Journal of Second and Foreign Language

Education, 8(1), Article 10.
https://doi.org/10.1186/s40862-022-00183-
0

Satria, T. G., Sapriya, S., Sa’ud, U. S., Riyana, C.,
Hajani, T. J., & Erander, S. (2025). The
influence of project based learning model on
learning outcome and student’s critical
thinking. Jurnal Prima Edukasia, 13(1),
146-158.
https://doi.org/10.21831/jpe.v13i1.72446

Sert, O., & Amri, M. (2021). Learning potentials
afforded by a film in task-based language
classroom interactions. The Modern
Language Journal , 105(S1), 126-141.
https://doi.org/10.1111/modl.12684

Shi, L. (2021). A study on the effectiveness of MI-
based project-based learning and ICT
integration in English language instruction.
Journal of Language Teaching and
Research, 12(4), 615-622.
https://doi.org/10.17507/jltr.1204.05

Sulistiyo, U., Haryanto, E., Fajaryani, N., &
Angraini, D. (2025). Enhancing EFL
undergraduates’ academic writing through
project-based learning: A systematic review
(2019-2025) within an outcome-based
education framework. PPSDP International
Journal of Education, 4(2, Special Issue),
1045-1062.
https://doi.org/10.59175/pijed.v4i2.862

Suraworachet, W., Zhou, Q., & Cukurova, M.
(2023). Impact of combining human and
analytics feedback on students’ engagement
with, and performance in, reflective writing
tasks. International Journal of Educational
Technology in Higher Education, 20(1),

Article 1-24.
https://doi.org/10.1186/s41239-022-00368-
0

Thio, A. T., Budiningsih, C. A., & Dewi, R. P.
(2025). Effective project-based learning
strategies to enhance critical thinking,
creativity, communication, and

collaboration skill. Wacana Akademika:

327


https://doi.org/10.24093/awej/vol12no3.21
https://www.google.com/search?q=https://doi.org/10.17977/jptpp.v4i8.12679
https://jessjournal.com/index.php/jess/article/view/154
https://jessjournal.com/index.php/jess/article/view/154
https://doi.org/10.1080/2331186X.2025.2578371
https://doi.org/10.1080/2331186X.2025.2578371
https://doi.org/10.3390/buildings11030091
https://doi.org/10.2991/assehr.k.220129.242
https://doi.org/10.2991/assehr.k.220129.242
https://doi.org/10.23887/jpbi.v12i2.86587
https://doi.org/10.21608/edusohag.2021.159474
https://doi.org/10.21608/edusohag.2021.159474
https://doi.org/10.1186/s40862-022-00183-0
https://doi.org/10.1186/s40862-022-00183-0
https://doi.org/10.21831/jpe.v13i1.72446
https://doi.org/10.1111/modl.12684
https://doi.org/10.17507/jltr.1204.05
https://doi.org/10.59175/pijed.v4i2.862
https://doi.org/10.1186/s41239-022-00368-0
https://doi.org/10.1186/s41239-022-00368-0

Yuni Awalaturrohmah Solihah, Ine Rachmawati, Muhamad Ferdiansyah, Aquilla Neesa Flobyondry
Enhancing English competence in design students: A multiple intelligences film-project model

Majalah llmiah Kependidikan, 9(1), 21-33. Youyou, L., & Kit, A. C. (2023). Practical research

https://doi.org/10.30738/wacanaakademika.
v9i1.19473

Tiansoodeenon, M., & Sitthitikul, P. (2024). The
theoretical review and practice of multiple
intelligences in English language teaching.

on Project-Based Learning (PBL) in film
and television production in Xiamen
vocational education. Journal of Advanced
Zoology, 44,
https://doi.org/10.22399/ijcesen.872

LEARN Journal: Language Education and Yudiana, I. K. E., Nirmayani, L. H., & Sari, N. M.

Acquisition Research Network, 17(1), 55—

72. https://s004.tci-
thaijo.org/index.php/LEARN/article/view/2
70373

Widhiasih, L. K. S. (2022, September). Project-
based language teaching and technology in

D. S. (2024). Project-based learning students
worksheets on students' critical thinking
skills and independence in social studies
learning courses. Thinking Skills and
Creativity  Journal, 7(1), 131-138.
https://doi.org/10.23887/tscj.v7il.75534

online drama class. In Proceedings of the 5th  Yuwana, T., & Widjajanti, D. B. (2025). Project-

International Conference of Sustainable
Development (ICSD) 2021 (pp. 58-61).

Xu, J. (2021). A task-based teaching approach with
multiple intelligences features in developing
Chinese students’ speaking competency.
Arab World English Journal (AWEJ), 12(2),
209-211.
https://doi.org/10.24093/awej/vol12n02.14

based learning based on multiple
intelligences theory: Its effectiveness
reviewed from student learning
achievement, creative thinking, and
curiosity.  International  Journal  of
Multicultural and Multireligious
Understanding, 12(5), 248-257.
https://doi.org/10.18415/ijmmu.v12i5.6818

Yeh, H. C., & Fu, J. S. (2025). Multimodal video Zhang, Y., & Weber, |. (2023). Adapting,

projects as a catalyst for language

proficiency, problem-solving, and
creativity. Interactive Learning
Environments, 1-13.
https://doi.org/10.1080/10494820.2025.253
8754

328

modifying and applying cinematography
and editing concepts and techniques to
cinematic virtual reality film production.
Media International Australia, 186(1), 115—
135.

https://doi.org/10.1177/1329878X2110184
76


https://doi.org/10.30738/wacanaakademika.v9i1.19473
https://doi.org/10.30738/wacanaakademika.v9i1.19473
https://so04.tci-thaijo.org/index.php/LEARN/article/view/270373
https://so04.tci-thaijo.org/index.php/LEARN/article/view/270373
https://so04.tci-thaijo.org/index.php/LEARN/article/view/270373
https://www.google.com/search?q=https://doi.org/10.24093/awej/vol12no2.14
https://doi.org/10.1080/10494820.2025.2538754
https://doi.org/10.1080/10494820.2025.2538754
https://doi.org/10.22399/ijcesen.872
https://doi.org/10.23887/tscj.v7i1.75534
https://doi.org/10.18415/ijmmu.v12i5.6818
https://doi.org/10.1177/1329878X211018476
https://doi.org/10.1177/1329878X211018476

