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Abstract: This study investigates the Situated Practice of Multiliteracies Pedagogy in enhancing students’
English literacy at SMPN Neonbat, a rural Indonesian school. The research employs a mixed-methods
approach that integrates quantitative and qualitative data, as outlined in the multiliteracies framework, which
emphasizes learning through multiple modalities and socio-cultural contexts. Pre- and post-test assessments
were administered to collect quantitative data on reading comprehension and grammar. Conversely,
qualitative data were collected through student interviews and classroom observations to investigate
perceptions and engagement. The results indicate that students' performance has significantly improved in all
areas. There was a substantial increase in reading comprehension scores, with gains of 95% in objective
questions, 85% in fill-in-the-blank, and 74% in matching exercises. The improvement in grammar scores was
even more significant, with a total of 133%, 121%, and 108%, respectively. The significance of these gains
was verified through statistical analysis utilizing paired-sample t-tests. Qualitative research demonstrated that
students were more engaged, confident, and actively involved in the learning process, particularly when
courses were aligned with their cultural and social backgrounds. In general, the research indicates that the
Situated Practice of Multiliteracies Pedagogy is effective in improving English literacy. It is particularly
well-suited for rural educational environments due to its emphasis on contextualized, collaborative, and
meaningful learning.
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INTRODUCTION contextual relevance in literacy practices and the
The construction, representation, and diversification of communication channels
communication of meaning have been (Gumartifaetal., 2025).

fundamentally  transformed by the rapid English literacy instruction in rural Indonesian

advancement of communication technologies in
the twenty-first century. Traditional literacy,
which is primarily focused on print-based
literature, is no longer sufficient to meet the
complex demands of modern communication in
this evolving environment. The emergence of
multiliteracies, as introduced by Loerts, T., &
Belcher, C. (2024), underscores the need to
engage with a variety of modes of meaning-
making, such as linguistic, visual, audio, gestural,
and spatial dimensions. This paradigm shift
reflects the increasing significance of cultural and

institutions, such as SMPN Neonbat, is typically
organized around traditional methods that
emphasize decontextualized reading and grammar
drills. This frequently impedes students' capacity
to communicate effectively in English, leading to
passive knowledge rather than real-world
competence. To resolve this issue, multiliteracies
pedagogy provides a more dynamic framework
that prioritizes students' cultural heritage and
lived experiences, thereby fostering the skills
necessary  for  authentic ~ communication
(Arjulayana et al., 2025).
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Situated Practice is a critical component of
multiliteracies pedagogy. It underscores the
importance of learning through engagement in
activities that are both authentic and meaningful.
This approach enables learners to apply their prior
knowledge while working together on context-
rich assignments. Within a social and cultural
context, students become active participants in
constructing meaning. Research indicates that
these methodologies can enhance literacy
development, motivation, and engagement by
rendering the learning process more pertinent
(Lim, 2025).

Although there is an increasing body of
research on multiliteracies, few studies investigate
the extent to which Situated Practice enhances
English literacy in rural Indonesia. It is essential
to investigate this topic because rural students
face distinct challenges. These consist of
insufficient resources and limited exposure to
authentic language use. This study examines the
following: (1) the impact of Situated Practice on
students' English literacy; (2) the enhancement of
reading comprehension and grammar through
multiliteracies pedagogy; and (3) the perspective
of students on multimodal and real-world tasks in
the classroom.

By directly examining the impact of Situated
Practice within Multiliteracies Pedagogy on
English literacy in a rural junior high school, this
study addresses a critical research gap. It
underscores the study's importance in advancing
both theory and classroom practice in ELT
research by emphasizing the distinctive
integration of multiliteracies theory and local
practices at SMPN Neonbat. This study
specifically examines Situated Practice as the
fundamental instructional strategy in
Multiliteracies Pedagogy, rather than emphasizing
artificial intelligence-assisted learning or digital
multimodal composition. It offers empirical
evidence from a rural Indonesian junior high
school, an educational context that has received
scant attention in prior research on multiliteracies.
The research employs a mixed-methods approach
that combines qualitative inquiry into students'
learning experiences with quantitative measures
of English literacy development. The results
indicate that meaningful English literacy
development can be achieved through culturally
responsive and authentic classroom practices,
without primary reliance on sophisticated digital
technologies.

The collective results of the preceding research
indicate that Multiliteracies Pedagogy and

Situated Practice are effective strategies for
fostering meaningful language acquisition in a
variety of educational settings. Veliz and Nguyen
(2026) investigated the implementation of
multiliteracies pedagogy in English as an
Additional Language (EAL) classrooms, with an
emphasis on teachers' interactive and reflexive
positioning during instruction. Their findings
underscored the significance of teachers'
professional identity and pedagogical decision-
making in the effective implementation of
multiliteracies. Saifulloh, Retnaningdyah, and
Suhartono (2025) investigated the integration of
technology, local culture, and authentic learning
experiences to enhance student engagement in
hybrid learning environments by implementing
immersive Situated Practice within a local
curriculum. To improve students' critical reading
abilities through authentic classroom activities
and meaningful literacy practices, Misa (2023)
investigated the implementation of Situated
Practice in an Indonesian junior secondary ELT
classroom. In the same vein, Bruwer (2026)
conducted a study on situated pedagogical
Practice in rural schools, demonstrating that
integrating local cultural contexts into literacy
instruction effectively fosters students' critical
biliteracy and cultural awareness.

These investigations possess humerous critical
attributes. They all utilize qualitative research
methods, including classroom observations,
interviews, and documentation, to investigate
teaching and learning  processes,  with
Multiliteracies Pedagogy or Situated Practice
serving as the primary instructional framework.
Additionally, the results consistently suggest that
multiliteracies-based instruction improves student
engagement, critical thinking, collaboration, and
meaningful learning by integrating literacy
activities with learners' social, cultural, and real-
world experiences. These results align with the
principles of Karkar-Esperat (2025) that promote
literacy education through socially situated and
authentic practices.

The research focus, participants, educational
objectives, and learning contexts of the studies
vary, despite their similarities. Veliz and Nguyen
(2026) focused on instructors' professional
practices, while Saifulloh et al. (2025) examined
technology-supported hybrid learning. In contrast,
Misa (2023) focused on enhancing students'
critical reading abilities in Indonesian junior
secondary schools, while Bruwer (2026)
prioritized critical  biliteracy and cultural
awareness among rural students. Additionally,
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their research settings were diverse, encompassing
Indonesian secondary schools, hybrid learning
environments, EAL classrooms, and rural
educational contexts.

In general, these prior investigations offer
substantial evidence that Multiliteracies Pedagogy
and Situated Practice have a beneficial impact on
language acquisition. However, there is a scarcity
of research that has investigated the
comprehensive enhancement of English literacy
through the integration of reading comprehension
and grammar development in Indonesian junior
secondary schools through the implementation of
Situated Practice within the Multiliteracies
Pedagogy framework. The current study,
"Enhancing English Literacy through Situated
Practice of Multiliteracies Pedagogy: A Mixed-
Method Study,” builds on previous research by
examining how authentic, socially situated, and
culturally responsive learning experiences can
enhance students' overall English literacy. This
gap serves as the foundation for the study.
Therefore, the researcher examined the following
research questions: (1) What is the extent to
which the implementation of Situated Practice
within Multiliteracies Pedagogy enhances the
English literacy of students at SMPN Neonbat?
(2) What is the impact of Situated Practice on the
learning experiences, engagement, and
participation of students during English language
instruction?

In the twenty-first century, literacy
encompasses the competencies necessary to
access, evaluate, create, and communicate
information across a variety of linguistic, digital,
visual, and multimodal contexts, in addition to the
traditional reading and writing skills. In a society
that is becoming increasingly interconnected and
technology-driven, contemporary literacy
prioritizes effective participation, ethical decision-
making, and critical thinking (Celik et al., 2026;
Slabko et al., 2026). The expansion of literacy
education to encompass digital literacy,
information literacy, media literacy, Al literacy,
and multimodal literacy has been facilitated by
the rapid advancement of digital technologies and
artificial intelligence (Al). Garcia (2026) contends
that digital multimodal composition reflects the
changing nature of communication, while Slabko
(2026) emphasizes the importance of Al literacy
as a prerequisite for responsible interaction with
generative Al technologies.

Modern literacy is significantly shaped by the
Multiliteracies framework, which defines literacy
as a socially situated process of meaning-making
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that involves multiple semiotic modalities. Recent
research underscores the necessity of literacy
education to equip students to become critical
designers of meaning who can seamlessly
integrate  human  creativity = with  digital
technologies while maintaining ethical awareness
(Lim, 2026). Reesearch also indicates that digital
multimodal composing improves language
learning, critical thinking, creativity, and
collaboration by integrating technology with
authentic communication (L. G. Jiang & Hafner,
2024; L. Jiang & Lai, 2025). Additionally,
integrating Al into literacy education fosters
responsible digital citizenship, reflective learning,
and collaborative knowledge construction when
accompanied by effective pedagogical practices
(Hafner & Ho, 2026; Tang & Honeycutt, 2026).
In general, contemporary literacy provides
learners with the cognitive, digital, intercultural,
and ethical competencies necessary to engage
responsibly and communicate effectively in
learning environments that are globally connected
and supported by Al.

Multiliteracies Pedagogy is a modern
educational framework that equips students to
communicate and construct meaning across a
variety of contexts, including visual, digital,
multimodal, and linguistic ones. Multiliteracies, in
contrast to conventional literacy approaches that
prioritize reading and writing, emphasize learners'
capacity to critically evaluate, create, and interpret
information using a variety of semiotic resources.
Simos (2026) contends that literacy education
should foster learners' development as active
designers of meaning, enabling them to engage
effectively in culturally diverse and digitally
connected societies. The framework is structured
around  four interconnected  pedagogical
components—Situated Practice, Overt Instruction,
Critical Framing, and Transformed Practice—that
collectively enhance the application of creative
knowledge, critical reflection, and authentic
learning.

Recent research has demonstrated the efficacy
of Multiliteracies Pedagogy in enhancing learner
engagement, digital literacy, and English
language acquisition. Students can enhance their
communication and critical thinking skills by
integrating language with visual and technological
resources through digital multimodal composition
(Jing & Mahfoodh, 2026). Moreover, the quality
of writing, creativity, collaboration, and
metacognitive awareness are all improved by Al-
assisted multimodal composing when generative
Al is employed as a learning scaffold rather than a
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substitute for human thinking (L. Jiang & Lai,
2025). Recent research has also underscored the
importance of ethical Al use, critical digital
literacy, and culturally responsive teaching as
essential components of multiliteracies instruction
(Hafner & Ho, 2026; Lim & Tan-Chia, 2022). In
general, Multiliteracies Pedagogy provides
learners with the linguistic, digital, intercultural,
and critical competencies necessary to effectively
engage in learning environments that are
becoming increasingly interconnected and
technology-rich (Sinaga et al., 2026; Tang &
Honeycutt, 2026).

Situated Practice is a critical element of
Multiliteracies Pedagogy that fosters literacy
development by providing authentic,
contextualized, and culturally meaningful learning
experiences. Situated Practice views students as
active participants who construct understanding
by integrating new knowledge with their prior
experiences, cultural identities, and real-life
communication practices, rather than as passive
recipients of knowledge (Victor Lim et al., 2026).
This learner-centered approach fosters authentic
participation, collaboration, and reflection,
thereby allowing students to cultivate linguistic,
critical, and intercultural competencies in
meaningful social contexts. Recent research has
also indicated that Situated Practice is still highly
relevant in multilingual and technology-enhanced
learning environments, as it facilitates culturally
responsive and inclusive literacy instruction
(Accurso et al., 2023).

Authentic learning experiences are essential to
Situated Practice because they enhance learners'
motivation, engagement, and participation.
Contextualized instruction that integrates students'
daily experiences and local culture renders
literacy education more meaningful and pertinent
(Sinaga et al., 2026). Similarly, digital multimodal
composing offers learners genuine opportunities
to communicate, collaborate, and construct
meaning by utilizing a variety of semiotic
resources. This, in turn, enhances language
proficiency, creativity, and critical thinking (L. G.
Jiang & Hafner, 2024; L. Jiang & Lai, 2025).
Recent research has also underscored the
significance of guided participation, in which
teachers facilitate collaborative interaction, model
effective literacy practices, and scaffold learning,
thereby gradually fostering learners' independence
and confidence (Hafner & Ho, 2026).

Additionally, Situated Practice prioritizes
learners' cultural and linguistic diversity by
advocating for culturally responsive instruction

and the strategic integration of multilingual
resources. Inclusionary learning environments
that foster literacy development and learner
engagement are fostered by educators who
recognize students' cultural identities and adjust
their instruction to local contexts (Bayrakli, 2026;
Hsieh et al., 2026). When guided by suitable
pedagogical principles, the integration of Al-
supported  multimodal  learning  enhances
collaborative knowledge construction and critical
digital literacy (Tang & Honeycutt, 2026). In
general, Situated Practice establishes a robust
pedagogical foundation for the development of
English literacy by incorporating authentic
participation, collaboration, cultural relevance,
and reflective learning in modern multilingual and
digitally mediated educational environments
((Accurso et al., 2023; Zhang et al., 2024).

METHOD

To provide a comprehensive and nuanced
understanding of the development of students'
English literacy, this investigation employed a
mixed-methods research design that combined
quantitative and qualitative methods. A mixed-
methods design is particularly well suited to
educational research, as it enables the researcher
to triangulate findings, thereby improving
reliability and validity (Njeri Mugwe & Runo,
2026). The quantitative component was designed
to quantify the extent to which students' reading
comprehension and grammar mastery have
improved through statistical analysis. Conversely,
the qualitative component examined students'
learning experiences and engagement during the
implementation of the Situated Practice of
Multiliteracies Pedagogy (Meniado, 2025). This
design is consistent with current research trends
that prioritize integrating contextual insights and
numerical data to gain a more comprehensive
understanding of complex classroom phenomena
((Haq & Yasin, 2025; Ramlo, 2025).

The study included 33 eighth-grade pupils
from SMPN Neonbat, selected through purposive
sampling to represent a typical rural classroom
environment. Purposive sampling is suitable for
researchers seeking to identify participants with
specific attributes pertinent to the investigation
(Mukungu & Lyaka, 2026). These students were
selected for their relatively similar socio-cultural
and educational backgrounds, which are crucial to
evaluating the efficacy of Situated Practice of
Multiliteracies Pedagogy in a rural ELT
environment. Rural classroom contexts are often
significant for pedagogical innovation, as they
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present unique challenges, such as limited access
to resources and exposure to English (Busch et al.,
2022). The selected participants therefore offered
valuable insights into contextualized literacy
learning.

To ensure comprehensive data collection, this
investigation employed multiple instruments,
including pre- and post-tests, interviews,
documentation, and observation diaries. The
assessments were designed to evaluate students'
comprehension of the Simple Present Tense and
their reading proficiency, both essential
components of English literacy (Jayanti et al.,
2023).  Interviews  provided a  deeper
understanding of students' perceptions and
experiences, while observation sheets documented
students' engagement and classroom interactions.
The instrument's validity was verified by expert
judgment, ensuring the clarity and relevance of
the content. The coefficient of 0.82 obtained from
Cronbach's Alpha reliability testing suggests that
the instrument has a high level of internal
consistency (Dorsah, 2026). The credibility and
veracity of the findings are also improved by the
use of multiple instruments, which facilitates data
triangulation (Ikegami & Monteiro, 2026).

The data collection procedures spanned two
months and comprised five systematic stages:
preparation, implementation, data collection, data
analysis, and conclusion drawing. Lesson plans
and research instruments were developed and
validated during the preparation phase. Situated
Practice-based learning activities were
implemented in the classroom during the
implementation phase (Njeri Mugwe & Runo,
2026; Wang et al., 2025). Participants were
interviewed, observations were conducted, and
assessments were administered. To ensure
methodological consistency and rigor throughout
the investigation, the sequence was structured.
Maintaining validity and reliability in classroom-
based research requires such procedural
organization (Friedman, 2025). Additionally, the
iterative nature of the process facilitated
continuous reflection and refinement, both of
which are essential in mixed-methods educational
research.

Descriptive and inferential statistics, such as
mean scores, percentage improvements, and
paired-sample t-tests, were employed to analyze
quantitative data and ascertain the significance of
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students' learning gains. The paired-sample t-test
is particularly suitable for comparing pre-test and
post-test results within the same group (Foote,
2025). In the interim, qualitative data were
reduced, categorized, and interpreted to identify
emergent themes and patterns in students' learning
experiences. This analytical approach adheres to
the framework proposed by Chand (2025) and
Tazkia & Andriani (2026), which emphasizes
systematic categorization and interpretation. The
profundity and validity of the findings are
enhanced by integrating quantitative and
qualitative  analyses, enabling a more
comprehensive understanding of the influence of
Situated Practice of Multiliteracies Pedagogy.
Situated Practice was operationalized through
five essential components: integrating students'
cultural contexts into instruction, providing
models or examples, engaging students in
authentic tasks, promoting collaborative learning,
and activating prior knowledge. The principles of
multiliteracies pedagogy, which emphasize
learning as a socially situated and meaning-
making process, are reflected in these components
(Alvarez-Valencia & Castro-Garcés, 2025; Lim,
2025). Authentic tasks improve relevance and
engagement, while activating prior knowledge
facilitates the integration of new information with
students' existing experiences. Cultural integration
guarantees  contextualized learning,  while
collaborative  learning  encourages  social
interaction and knowledge construction. This
operationalization is consistent with current ELT

practices, which prioritize learner-centered,
context-based instruction to enhance literacy
outcomes across a variety of educational

environments (Creswell & Plano Clark, 2023).

RESULTS AND DISCUSSION

The Situated Practice of Multiliteracies Pedagogy
has been shown to significantly enhance students'
English literacy, as evidenced by this study's
findings. The intervention's efficacy was
demonstrated by a substantial increase in pupils'
mean scores from pre-test to post-test, as revealed
by quantitative analysis. This improvement was
statistically significant, as confirmed by the
paired-sample t-test, indicating that the observed
changes were not due to chance. This can be
shown in the table below.

Table 1. Students’ pre-test and post-test scores of reading and grammar
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Test Type Component Pre- Post- Gain  Improvement (%)
Test Test
Reading Obijective 21 41 +20 95%
Filling the Blank 20 37 +17 85%
Matching 19 33 +14 74%
Grammar  Objective 15 35 +20 133%
Filling the Blank 14 31 +17 121%
Matching 13 27 +14 108%
The results of this study suggest that Qualitative findings from semi-structured
integrating  Situated  Practice  into  the interviews and classroom observations further

Multiliteracies Pedagogy framework significantly
enhanced students' English literacy, particularly in
reading comprehension and grammar. The
guantitative results indicate that the instructional
intervention significantly improved students'
literacy performance, as evidenced by consistent
gains across all assessment components from the
pre-test to the post-test.

In all reading comprehension assessments,
students demonstrated substantial improvements,
as illustrated in Table 1. The objective reading
items exhibited the greatest development, with an
average score that rose from 21 to 41, a gain of 20
points (95%). The fill-in-the-blank component
increased from 20 to 37 (+17; 85%), while the
matching component improved from 19 to 33
(+14; 74%). These results suggest that students
initially enhanced their ability to identify explicit
information before showing improvements in
tasks requiring contextual interpretation and
vocabulary recognition.

A comparable pattern was observed in the
area of grammar proficiency. The highest
percentage gain among all components was
achieved by students in objective grammar items,
which increased from 15 to 35 (+20; 133%).
Matching exercises increased from 13 to 27 (+14;
108%), while the filling-in-the-blank section
improved from 14 to 31 (+17; 121%). The higher
percentage of grammar improvements indicates
that students had relatively limited grammatical
knowledge at the outset but responded favorably
to contextualized and meaningful language
learning activities.

In general, the quantitative results verify
that students made significant progress in both
reading comprehension and grammar as a result
of implementing Situated Practice. The paired-
sample t-test further demonstrated that the
differences between pre-test and post-test scores
were statistically significant (p < .05), suggesting
that the observed improvements were attributable
to the instructional intervention rather than
random variation.

substantiate the quantitative results. Students
became more engaged in classroom activities
during the intervention. They were more likely to
express their ideas in English, asked questions
more frequently, collaborated effectively with
peers, and engaged more confidently in group
discussions. Additionally, students demonstrated
greater ability to connect English texts to their
personal cultural experiences and daily lives,
thereby enhancing the relevance and significance
of classroom instruction.

Observation data also indicated that
collaborative learning activities facilitated peer
interaction and knowledge sharing, while
culturally  contextualized learning materials
boosted students’ motivation and engagement.
Interviews revealed that students found learning
English less intimidating because classroom
activities were linked to familiar local contexts.
This enabled them to comprehend texts and
communicate with greater confidence.

The quantitative and qualitative results,
taken together, indicate that Situated Practice
effectively promoted students' English literacy by
incorporating authentic learning experiences,

collaborative interaction, and  culturally
responsive instruction.
Discussion

The study's findings indicate that
integrating  Situated  Practice  into  the

Multiliteracies Pedagogy framework significantly
enhances students' English literacy, particularly in
reading comprehension and grammar.
Quantitative results demonstrated substantial
improvements in students' literacy performance,
while qualitative evidence indicated that these

enhancements resulted from contextualized
instruction, authentic learning  experiences,
collaborative  interaction, and  meaningful

engagement. These results corroborate the notion
that literacy is a social and cultural activity in
which learners actively construct meaning
through authentic participation, rather than
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passive knowledge transmission (Kalantzis &
Cope, 2025).

The first significant finding concerns the
enhancement of reading comprehension. By
engaging in authentic reading activities, reflective
interpretation, and collaborative discussions
relevant to their personal experiences, students
acquired a deeper understanding of texts. Rather
than relying solely on instructor explanations,
such practices facilitated the collaborative
analysis, interpretation, and negotiation of
meaning among learners. These results are
consistent with recent research indicating that
multiliteracies-based instruction fosters critical
reading, learner interaction, and meaning-making
across a variety of communicative contexts (Cope
& Kalantzis, 2005; Ivorgba, 2025; Johnstone,
2023).

The second discovery emphasizes the
substantial enhancement in grammar proficiency.
Rather than memorizing isolated grammatical
rules, students acquired grammar through
meaningful communication that was integrated
into authentic reading and discussion activities.
This contextualized approach enabled learners to
recognize grammar as a communicative resource
that facilitates language use in real-world
scenarios. Similarly, recent research suggests that
integrating grammar instruction into
communicative literacy practices improves
language accuracy, learner engagement, and long-
term retention compared to traditional rule-based
instruction (Ellis & Li, 2024; L. G. Jiang &
Hafner, 2024).

Improved  learner  engagement  and
collaborative learning are another significant
finding. The students' confidence in expressing
their opinions, asking questions, participating in
discussions, and solving problems collaboratively
increased. Social interaction fostered the
development of communicative competence, the
exchange of perspectives, and the negotiation of
meaning, all of which are indicative of the socio-
cultural principles of language acquisition. These
findings corroborate recent research that
emphasizes the benefits of collaborative dialogue
in multiliteracies classrooms, including enhanced
learner agency, critical thinking, and active
participation (K. (K. Liu & Diana Deris, 2023;
Veliz & Nguyen, 2026).

The research also indicates that literacy
learning is  significantly  enhanced by
incorporating students' cultural backgrounds into
classroom instruction. By making learning more
meaningful and personally relevant, learning
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materials connected to students' local experiences
increased motivation, classroom participation, and
reading comprehension. This discovery is
consistent with culturally responsive instruction,
which acknowledges learners' cultural identities
as valuable resources for literacy development
(Deacon et al., 2026; Miller et al., 2026). Similar
findings have been reported by Saifulloh et al.
(2025), who found that culturally situated learning
significantly improves literacy engagement and
motivation.

Another noteworthy finding is that Situated
Practice does not require sophisticated digital
technology to be successful. The research
demonstrates that English literacy can be
significantly enhanced in rural schools with

limited  technological  resources  through
contextualized instruction, authentic
communication, collaborative learning, and

culturally  meaningful  experiences.  This
corroborates the assertion that the fundamental
nature of Multiliteracies Pedagogy is rooted in
diversified meaning-making  practices and
meaningful participation, rather than
technological sophistication (Kalantzis & Cope,
2025; Lim, 2026).

Ultimately, the study substantiates the
advantages of employing a mixed-methods
research design. Quantitative analysis established
statistically significant improvements in literacy
outcomes, while qualitative findings elucidated
the learning processes that underlie these gains.
The credibility of educational intervention
research is enhanced by integrating both forms of
evidence, thereby providing a comprehensive
understanding of instructional effectiveness
(Gempes & Obenza, 2025; Ramlo, 2025).

In conclusion, the results suggest that
Situated Practice is a highly effective element of
Multiliteracies Pedagogy for enhancing English
literacy. This pedagogical approach improves
reading comprehension, grammar achievement,
learner engagement, confidence, critical thinking,
and learner  autonomy by  prioritizing
contextualized communication, cultural relevance,
authentic learning, and collaboration. These
results bolster the current body of research that
promotes multiliteracies as a sustainable, context-
sensitive, and adaptable framework for English
instruction across a variety of educational settings
(D. Liu et al., 2025; Veliz & Nguyen, 2026).

CONCLUSION
The results of this study indicate that
implementing Situated Practice of Multiliteracies

841



Mikhael Misa, Hesni Neno

Enhancing English literacy through situated practice
SMPN Neonbat

Pedagogy significantly improves students' English
literacy, as demonstrated by both quantitative and
qualitative findings. Integrating authentic tasks,
cultural relevance, and collaborative learning
establishes a more engaging and meaningful
learning environment for students.

This study emphasizes the necessity of
transitioning from conventional instructional
methods to more contextualized and learner-
centered practices in ELT from a pedagogical
perspective. To promote deeper learning,
educators are advised to integrate students'
cultural backgrounds and real-life experiences
into classroom activities.

Future research should investigate the long-
term effects of this approach and its
implementation in various educational
environments. Furthermore, additional research
may examine the role of digital multimodality in
improving multiliteracies pedagogy.
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