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INTRODUCTION 

Speaking performance is widely regarded as one 

of the most essential yet challenging skills for 

learners of English as a Foreign Language (EFL). 

As a productive skill, speaking requires learners 

to integrate linguistic knowledge, cognitive 

processing, and real-time communication abilities 

in order to convey meaning effectively (Minářová, 

2022; Malini et al., 2022; Thi and Que, 2025). In 

many EFL contexts, including Indonesia, learners 

often experience difficulties in achieving fluency, 

accuracy, and confidence in oral communication, 

despite having studied English for several years 

(Ernati & Merti, 2022; Normawati et al., 2023). 

This persistent gap between formal instruction 

and actual speaking competence highlights the 

need to examine factors that can facilitate 

learners’ speaking development more effectively. 

Among the various factors influencing speaking 

performance, language learning strategies (LLS) 

Abstract: This study investigates the role of language learning strategies (LLS) in shaping Indonesian EFL 

learners’ speaking performance by integrating quantitative and qualitative evidence in a mixed-methods 

design. Specifically, it aims to (1) describe learners’ use of LLS, (2) examine the correlation between LLS 

and speaking performance, (3) identify the predictive contribution of LLS to speaking outcomes, and (4) 

explore learners’ strategic experiences in speaking development through responses to open-ended 

questionnaire items. Eighty undergraduate EFL students participated in the study. Quantitative data were 

collected using the Strategy Inventory for Language Learning (SILL) and a speaking performance test, while 

qualitative data were obtained from learners’ open-ended responses about how they used strategies in 

practice. The quantitative results revealed a very strong positive correlation between LLS and speaking 

performance (r = .912, p < .001), indicating that students who employed strategies more frequently tended to 

achieve higher speaking scores. Multiple regression analysis showed that no single LLS category uniquely 

predicted speaking performance due to severe multicollinearity among strategy types, suggesting that LLS 

operate as an integrated, interdependent system rather than isolated components. Descriptive results 

indicated that cognitive strategies were the most dominant, while qualitative evidence showed that learners 

actively combined cognitive, metacognitive, social, and affective strategies including repeated practice, 

imitation, planning, self-monitoring, and peer interaction. Learners demonstrated strong self-regulation in 

overcoming challenges and benefited from teacher feedback, peer support, and technological tools. Overall, 

the findings highlight that strategic behavior is crucial for enhancing speaking fluency, accuracy, and 

confidence, implying that EFL instruction should explicitly foster strategic awareness and provide 

supportive learning environments to optimize speaking development. 

Keywords: language learning strategies, speaking performance; EFL learners; mixed-methods; Indonesian 

university students. 
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have received increasing attention in second 

language acquisition research (Gomathi et al., 

2023; Sulistyowati, 2023; Qassrawi et al., 2024). 

Language learning strategies refer to the specific 

actions, behaviors, or techniques that learners use 

to enhance their language learning process, 

including cognitive, metacognitive, memory, 

compensation, affective, and social strategies 

(Ardiyansah & Auliya, 2023; Parhadjanovna, 

2023; Saptiany & Prabowo, 2024). These 

strategies enable learners to become more 

autonomous, reflective, and efficient in managing 

their learning, particularly in complex productive 

skills such as speaking. Previous studies have 

shown that learners who actively employ 

appropriate strategies tend to demonstrate better 

speaking fluency, greater confidence, and higher 

levels of communicative engagement (Andriani et 

al., 2024; Fahmi et al., 2020; Jin, 2023). In the 

Indonesian EFL context, limited exposure to 

English outside the classroom, large class sizes, 

and a strong emphasis on grammatical accuracy 

often restrict learners’ opportunities to practice 

speaking in authentic communicative situations 

(Mustamir, 2024; Saed et al., 2021; Rohmah & 

Mohammad Kurdi Wijaya, 2025). As a result, 

many learners struggle to express ideas fluently 

and hesitate to participate in oral activities. Under 

such conditions, the strategic use of language 

learning strategies becomes particularly 

important, as strategies such as planning, repeated 

practice, self-monitoring, and peer interaction can 

compensate for limited instructional time and 

environmental constraints (Kit et al., 2024; Muluk 

et al., 2025; Lin & Bollen, 2025). Empirical 

evidence has consistently demonstrated a positive 

relationship between LLS and speaking 

performance. Alfarisy, (2022) found that 

Indonesian EFL learners who employed 

compensation and social strategies showed 

noticeable improvements in fluency and 

confidence during speaking tasks. Similarly, Tans 

et al. (2025) reported that effective strategy use 

was associated with lower speaking anxiety and 

better task performance. 

Despite growing interest in LLS, several gaps 

remain in the literature. First, most studies focus 

on LLS in relation to general proficiency or 

receptive skills, with fewer investigations 

specifically examining speaking performance as a 

distinct outcome. Second, research has often 

relied on purely quantitative designs, which 

overlook learners’ subjective experiences and 

contextualized strategy use. Third, in the 

Indonesian higher education context, there is 

limited empirical evidence integrating both 

statistical relationships and learners’ lived 

experiences of strategy use in speaking. 

To address these gaps, the present study adopts 

a mixed-methods design guided by Self-

Regulation Theory and Oxford’s (1990) Strategic 

Self-Regulation (S²R) Model, which emphasize 

the interaction of metacognition, motivation, and 

strategic action. By framing LLS through this 

lens, the study aims not only to examine the 

correlation between strategy use and speaking 

performance but also to explore the mechanisms 

of how and why learners apply strategies in real 

speaking situations. Specifically, this study aims 

to: (1) Describe learners’ use of LLS; (2) Examine 

the correlation between LLS and speaking 

performance; (3) Identify the predictive 

contribution of LLS to speaking outcomes; (4) 

Explore learners’ strategic experiences in 

developing their speaking skills through open-

ended questionnaire responses. 

By combining quantitative and qualitative 

data, this study seeks to provide a comprehensive 

understanding of how strategic behavior shapes 

EFL learners’ speaking performance and to offer 

practical pedagogical insights for enhancing 

speaking instruction in Indonesian EFL 

classrooms. 

Language learning strategies (LLS) have long 

been recognized as a crucial component in second 

and foreign language acquisition. Almusharraf 

(2021) defines LLS as specific actions, behaviors, 

or techniques that learners use to enhance their 

language learning, which include cognitive, 

metacognitive, memory, compensation, affective, 

and social strategies. These strategies help learners 

become more autonomous, reflective, and efficient 

in managing their learning process, particularly 

when dealing with complex productive skills such 

as speaking. Cognitive strategies involve mental 

processes used to manipulate or transform 

language input, such as repetition, summarizing, 

and practicing speaking patterns (Nobutoshi, 2023; 

Umami et al., 2023;  Ardiyansah & Auliya, 2023). 

Metacognitive strategies refer to higher-order 

thinking skills that enable learners to plan, monitor, 

and evaluate their learning activities (Firmansyah, 

2025; Ramadhanti & Yanda, 2021; Febriyanti, 

2023). According to Muslimin et al. (2022), 

learners who actively apply metacognitive 

strategies, such as planning their speaking practice 

and evaluating their oral performance, tend to 

demonstrate better speaking outcomes. Memory 

strategies assist learners in storing and retrieving 

new language items, while compensation strategies 
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help learners overcome gaps in linguistic 

knowledge by using paraphrasing or guessing 

meaning. Affective strategies involve managing 

emotions, motivation, and anxiety, whereas social 

strategies focus on interaction, cooperation, and 

seeking feedback from peers or teachers (Laia, 

2023; Ditania, 2022; Oktari, 2024). The use of LLS 

is closely associated with learner autonomy and 

self-regulation. Strategic learners are more likely to 

take responsibility for their learning, seek 

opportunities to practice speaking, and persist in 

using English even when facing difficulties (Cui, 

2025; Palah et al., 2022). This aligns with Self-

Regulation Theory, which emphasizes learners’ 

ability to manage their cognitive and emotional 

processes to achieve learning goals (Crompton et 

al., 2024;  Zarazaga-Peláez et al., 2024; Su et al., 

2023). Wijaya (2025) highlighted that activating 

self-regulation behaviors in EFL speaking contexts 

increases learners’ confidence and improves 

speaking performance. 

Speaking performance in English as a Foreign 

Language (EFL) contexts refers to learners’ ability 

to communicate orally with fluency, accuracy, 

appropriate pronunciation, and comprehensibility 

(Areta & Purwanti, 2021; Fauziyah et al., 2023). It 

requires learners to integrate linguistic knowledge 

with real-time cognitive processing and social 

interaction skills. Ilham et al., (2024) emphasized 

that speaking performance involves multiple 

dimensions, including grammar, pronunciation, 

vocabulary, fluency, and comprehension, all of 

which should be assessed holistically to reflect 

learners’ true communicative ability. In many EFL 

settings, speaking remains one of the most 

challenging skills to master. Indonesian EFL 

learners, in particular, often struggle with 

vocabulary limitations, pronunciation accuracy, 

hesitation, and low confidence when expressing 

ideas orally (Mustamir, 2024; Normawati et al., 

2023). These difficulties are exacerbated by limited 

exposure to English outside the classroom and 

instructional practices that prioritize grammatical 

accuracy over communicative effectiveness (Saed 

et al., 2021). Consequently, learners frequently lack 

sufficient opportunities to develop fluency and to 

practice speaking in authentic communicative 

situations. 

A growing body of research has demonstrated 

that the use of language learning strategies plays a 

significant role in enhancing EFL learners’ 

speaking performance. Purnamaningwulan and 

Purwanto (2025) asserted that learners who use 

appropriate strategies effectively can improve their 

proficiency and self-confidence, especially in 

productive skills such as speaking. Strategies such 

as planning before speaking, repeated practice, 

self-monitoring, and seeking feedback have been 

shown to facilitate learners’ fluency, accuracy, and 

confidence in oral communication. Empirical 

studies support this theoretical claim. Abdelrahman 

(2020) found that metacognitive strategies, 

particularly planning and evaluation, were strongly 

associated with improved speaking performance 

among EFL learners. Similarly, Solikhah (2023) 

reported that strategic learners were more willing 

to engage in classroom communication and take 

risks in using English, which are key components 

in developing speaking fluency. In the Indonesian 

context, Alfarisy (2022) revealed that learners who 

actively employed compensation and social 

strategies demonstrated noticeable improvements 

in fluency and confidence during speaking 

activities. In addition to cognitive and 

metacognitive strategies, affective and social 

strategies also contribute to speaking development. 

Tahang et al., (2019) found that successful EFL 

learners employed affective, metacognitive, and 

social strategies to manage anxiety, build 

confidence, and improve their speaking 

performance. Their findings suggest that effective 

strategy use helps learners regulate emotions and 

sustain engagement in oral communication. These 

findings indicate that LLS not only support 

cognitive processing but also function as tools for 

managing affective barriers and fostering 

communicative participation. 

 

METHOD 

This study used a mixed-methods design to 

investigate the relationship between language 

learning strategies (LLS) and speaking 

performance among Indonesian EFL learners. A 

mixed-methods approach was chosen to provide a 

more comprehensive understanding of the 

phenomenon by integrating quantitative and 

qualitative data (Creswell, 2022). The quantitative 

phase aimed to examine the correlation and 

predictive contribution of LLS to learners’ 

speaking performance, while the qualitative phase 

sought to explore learners’ strategic experiences 

in developing their speaking skills. This design 

enabled the researchers to capture both statistical 

patterns and contextualized insights into how 

strategies were used in speaking activities.  

The participants were 80 undergraduate 

students enrolled in an English Education 

program at Universitas Muhammadiyah 

Palembang. They were selected using purposive 

sampling, as they had completed speaking courses 
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and possessed sufficient experience in using 

English for oral communication (Sugiyono, 2021). 

The participants represented mixed proficiency 

levels and had similar instructional backgrounds. 

Prior to data collection, informed consent was 

obtained, and participants were assured of 

confidentiality and voluntary participation 

(Anufia, 2019). 

 

Table 1. Demographic characteristics of the participants (N = 80) 
Academic Semester Academic Level Number of Students Percentage 

1st Semester Beginner 15 18.75% 

3rd Semester  Intermediate 21 26.25% 

5th Semester Upper-intermediate 16 20% 

7th Semester Advanced 28 35% 

Total  80 100% 

 

Language learning strategies were measured 

using a questionnaire adapted from Febriyanti 

(2023) Strategy Inventory for Language Learning 

(SILL). The instrument consisted of items 

covering six categories of strategies: memory, 

cognitive, compensation, metacognitive, affective, 

and social strategies (Alfarisy, 2022). Responses 

were rated on a five-point Likert scale ranging 

from 1 (never) to 5 (always) (Robinson, 2024). 

The reliability analysis indicated that the 

questionnaire was internally consistent, with a 

Cronbach’s alpha coefficient exceeding the 

acceptable threshold (α > .70), which meets the 

standard criterion for reliability (Hair et al., 

2019). 

Learners’ speaking performance was assessed 

through a speaking test designed to elicit 

spontaneous oral production (Brown, 2019; 

Brown & Abeywickrama, 2019). Participants 

were asked to perform a short speaking task based 

on a given topic. Their performances were 

evaluated using an analytic speaking rubric 

adapted from the Common European Framework 

of Reference (CEFR) (Ahmad & Idris, 2025), 

which assessed five dimensions: grammar, 

vocabulary, pronunciation, fluency, and 

comprehension. Two independent raters scored 

the speaking performances, and inter-rater 

reliability analysis indicated a high level of 

agreement between the raters, which is essential 

to ensure scoring consistency in speaking 

assessment. 

Quantitative data were collected through the 

administration of the LLS questionnaire and the 

speaking performance test (Neuman, 2019). The 

questionnaire was distributed to participants 

during class sessions, followed by the speaking 

test conducted individually (Dornyei & Taguchi, 

2019; Miall & Kuiken, 2019). Qualitative data 

were obtained from open-ended questions 

embedded in the questionnaire, which invited 

participants to describe the strategies they used to 

improve their speaking skills (Patton, 2020; 

Tisdell et al., 2025). This combination of 

instruments enabled triangulation of data sources 

to enhance the credibility and trustworthiness of 

the findings, as triangulation involves the use of 

multiple methods to study the same phenomenon 

and to corroborate results across different data 

sources (Susanto et al., 2023;  Mauliddiyah, 2021; 

Daruhadi & Sopiati, 2024). 

Quantitative data were analyzed using 

descriptive and inferential statistics. Descriptive 

statistics, including mean, standard deviation, and 

frequency distribution, were used to describe 

learners’ use of language learning strategies and 

their speaking performance levels (Field, 2024). 

Pearson’s product–moment correlation analysis 

was conducted to examine the relationship 

between language learning strategies and 

speaking performance. In addition, multiple 

regression analysis was performed to determine 

the predictive contribution of language learning 

strategies to speaking performance. All 

quantitative analyses were carried out using 

SPSS. Qualitative data obtained from the open-

ended questions were analyzed thematically 

following the procedures proposed by Braun and 

Clarke (2022). The responses were coded, 

categorized, and grouped into recurring themes 

representing learners’ strategic behaviors in 

developing their speaking skills, such as planning, 

repeated practice, self-monitoring, and anxiety 

management. The qualitative findings were used 

to support and enrich the quantitative results. 

 

RESULTS AND DISCUSSION 

Quantitative findings: Descriptive analysis of 

language learning strategies 

Language Learning Strategies (LLS) were 

measured using Alfarisy (2022) Strategy 

Inventory for Language Learning (SILL), which 

consists of six categories: memory, cognitive, 

compensation, metacognitive, affective, and 
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social strategies. These categories were further 

grouped into direct strategies (memory, cognitive, 

compensation) and indirect strategies 

(metacognitive, affective, social). Table 1 presents 

the descriptive statistics of LLS scores among the 

80 participants. 

 

Table 2. Descriptive statistics of language learning strategies (N = 80) 
Descriptive Statistics 

 N Minimum Maximum Sum Mean Std. Deviation 

Language Learning Strategy 80 80.00 226.00 11537.00 144.2125 50.50672 

Valid N (listwise) 80      

 

As shown in Table 2, students’ LLS scores 

ranged from 80 to 226, with a mean of 144.21. 

This indicates that, on average, students employed 

a moderate to high number of strategies, although 

there was substantial variation, reflecting 

differences in both the frequency and type of 

strategies used. The distribution of students’ 

dominant strategy categories is presented in Table 

3. 

 

Table 3. Frequency distribution of language learning strategy categories 
LLS_Category 

 Frequency Percent Valid Percent Cumulative Percent 

Valid Cognitive 74 92.5 92.5 92.5 

Compensation 3 3.8 3.8 96.3 

Memory 3 3.8 3.8 100.0 

Total 80 100.0 100.0  

 

Descriptive analysis of speaking performance 

Students’ speaking performance was assessed 

through a monologue task, evaluated by three 

independent raters using a rubric covering 

fluency, pronunciation, grammar, vocabulary, and 

content. Table 3 presents the descriptive statistics 

of speaking performance. 

 

Table 4. Descriptive statistics of speaking performance 
Descriptive Statistics 

 N Minimum Maximum Mean Std. Deviation 

Speaking Performance 80 12.63 24.24 19.2919 2.71279 

Valid N (listwise) 80     

 

The mean score of 19.29 indicates moderately 

strong speaking proficiency, while the standard 

deviation of 2.71 shows noticeable individual 

variation. Table 5 displays the distribution of 

speaking proficiency levels.  

 

Table 5. Frequency distribution of speaking performance levels 
Speaking Proficiency Level 

 Frequency Percent Valid Percent Cumulative Percent 

Valid High (B2) 16 20.0 20.0 20.0 

Low (A2) 15 18.8 18.8 38.8 

Moderate 49 61.3 61.3 100.0 

Total 80 100.0 100.0  

 

The distribution indicates that while some 

students achieved high competence, the majority 

remained at a moderate proficiency level, and a 

minority were still developing foundational 

speaking skills. 

 

 

Correlation between LLS and speaking 

performance 

Pearson correlation analysis was conducted to 

examine the relationship between students’ LLS 

use and their speaking performance. The results 

are presented in Table 6. 
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Table 5. Frequency distribution of speaking performance levels 
Speaking Proficiency Level 

 

Language 

Learning 

Strategy 

Speaking 

Performance 

Language Learning Strategy Pearson Correlation 1 .912** 

Sig. (2-tailed)  <,001 

N 80 80 

Speaking Performance Pearson Correlation .912** 1 

Sig. (2-tailed) <,001  

N 80 80 

 **. Correlation is significant at the 0.01 level (2-tailed). 
The correlation coefficient of r = .912 (p < 

.001) indicates a very strong positive relationship. 

Students who reported frequent use of LLS tended 

to achieve higher speaking scores, suggesting that 

strategic behavior significantly supports fluency, 

accuracy, and confidence in oral communication. 

This finding aligns with previous research 

emphasizing the role of cognitive and 

metacognitive strategies in enhancing speaking 

outcomes (Suryana et al., 2020; Miftahul Jannah 

et al., 2025; Lo et al., 2025). 

 

Predictive contribution of LLS categories 

A multiple regression analysis was conducted to 

determine the predictive contribution of the six 

LLS categories to speaking performance. Table 6 

summarizes the regression coefficients. 

 

Table 6. Multiple regression coefficients for LLS predicting speaking performance 
Strategy B Std. Error Beta t Sig. 

Memory -0.837 25.279 -0.014 -0.033 .974 

Cognitive Strategy -33.695 22.253 -0.720 -1.514 .134 

Compensation Strategy -25.426 28.660 -0.232 -0.887 .378 

Metacognitive Strategy 41.566 30.099 0.667 1.381 .172 

Affective Strategy -7.825 39.905 -0.072 -0.196 .845 

Social Strategy 47.721 36.664 0.543 1.302 .197 

 

None of the individual LLS categories showed 

a statistically significant unique contribution due 

to multicollinearity, with VIF values exceeding 

10. However, metacognitive (β = 0.667) and 

social strategies (β = 0.543) had the strongest 

positive effects, indicating that planning, 

monitoring, and peer interaction slightly enhanced 

speaking performance. These results support the 

notion that LLS function holistically rather than as 

isolated components (Muslimin et al., 2022). 

 

Qualitative findings: Learners’ experiences with 

LLS 

The qualitative findings from the open-ended 

items of the Language Learning Strategy (LLS) 

questionnaire provide detailed insights into how 

Indonesian EFL learners employ strategies to 

enhance their speaking performance, addressing 

the study’s third research question: how learners 

use LLS to improve their oral English skills. In 

response to the first question, “Which strategy 

helps you the most when trying to improve your 

English-speaking skills?” students consistently 

reported using cognitive and social strategies. 

Cognitive strategies included practicing regularly, 

repeating vocabulary, imitating pronunciation 

from English movies, and listening to English 

songs. For example, one participant explained, “I 

watch English movies and imitate the 

pronunciation,” while another noted, “I practice 

by repeating vocabulary or sentences every day.” 

Social strategies were also frequently mentioned, 

with learners highlighting the benefits of speaking 

with peers to boost confidence, as one student 

stated, “Speaking with my friends helps me 

improve my confidence.” These responses 

indicate that learners consider both structured 

self-practice and interactive communication 

essential in developing fluency and accuracy. 

When asked to describe situations where their 

strategies helped them speak more fluently or 

confidently, students provided concrete examples 

from classroom and real-life contexts. For 

instance, practicing presentations multiple times 

enabled learners to speak confidently in front of 

their classmates, while watching English videos 

helped them respond effectively during speaking 

exercises. Talking with friends reduced fear and 

hesitation, making classroom participation more 

comfortable. One participant shared, “When I 
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practiced my presentation many times, I spoke 

more confidently in class,” and another explained, 

“Talking with my friends made me less afraid 

during English class.” These accounts 

demonstrate that deliberate application of 

strategies directly translates into improved 

speaking performance, particularly in managing 

fluency and anxiety. The learners were also asked 

about the difficulties they face when applying 

these strategies and how they overcome them. 

Common challenges included limited vocabulary, 

difficulty maintaining consistent practice, fear of 

making mistakes, and problems understanding 

English media content. Despite these obstacles, 

students reported employing effective self-

regulation techniques. For example, learners 

overcame vocabulary gaps by reviewing words 

repeatedly or asking peers for help, and they 

managed comprehension difficulties by slowing 

down videos or practicing pronunciation more 

carefully. A student stated, “Sometimes I forget 

the vocabulary I learned, but I review it 

regularly,” while another explained, “It’s difficult 

to practice every day because I’m busy, but I try 

to set aside time whenever I can.” These 

responses indicate that learners not only identify 

obstacles but also actively apply coping strategies 

to maintain progress in speaking development. 

Regarding preparation for speaking tasks, 

participants described metacognitive strategies 

such as planning, rehearsal, and self-monitoring. 

In response to the question, “How do you usually 

prepare yourself when you know you will need to 

speak English, either in class or outside of it?” 

learners mentioned practices such as searching for 

relevant vocabulary, rehearsing sentences aloud, 

watching English speeches online, and practicing 

pronunciation. For example, one participant 

stated, “I practice my sentences before speaking 

in front of the class,” and another said, “I watch 

examples of English speeches on YouTube to 

improve my delivery.” These preparations 

demonstrate that learners consciously plan and 

monitor their learning process to reduce anxiety 

and increase performance effectiveness during 

speaking tasks. Finally, in response to the 

question about the kind of support that helps them 

apply their strategies effectively, learners 

identified feedback from teachers, encouragement 

from peers, and access to digital tools as critical 

factors. Many students emphasized that teacher 

feedback helped correct mistakes and refine 

language use, while peer support created a safe 

environment for practicing English without fear of 

judgment. Technology, such as YouTube, Google 

Translate, or language apps, enabled learners to 

practice anytime and access additional learning 

resources. One participant noted, “My lecturer’s 

feedback helps me correct my mistakes,” while 

another shared, “Using apps like YouTube helps 

me practice anywhere and anytime.” These 

findings indicate that learners’ strategic behavior 

is not only a personal effort but is strengthened by 

supportive social and technological environments, 

which enhance the overall effectiveness of LLS in 

improving speaking performance. In summary, 

the qualitative findings reveal that Indonesian 

EFL learners actively employ cognitive, 

metacognitive, social, and affective strategies to 

enhance their speaking skills. Their responses 

show that strategies such as repeated practice, 

imitation, planning, self-monitoring, and peer 

interaction play a crucial role in improving 

fluency, accuracy, and confidence. The learners 

also demonstrate strong self-regulation skills in 

overcoming challenges and using available 

support effectively. These findings complement 

the quantitative results by explaining why 

frequent use of LLS is strongly associated with 

better speaking performance. 

This study investigated the role of language 

learning strategies (LLS) in shaping Indonesian 

EFL learners’ speaking performance. While the 

results provide rich quantitative and qualitative 

data, a more interpretive analysis reveals several 

overarching themes that advance understanding 

beyond simple description. 

 

Beyond isolated strategies: The synergistic system 

The very strong correlation (r = .912) and the non-

significant regression coefficients due to 

multicollinearity indicate that LLS do not operate 

in isolation. Instead, learners frequently combine 

cognitive, metacognitive, social, and affective 

strategies, creating a synergistic system in which 

strategies reinforce one another. Qualitative 

evidence supports this, showing learners 

simultaneously engage in repetition, peer practice, 

planning, and self-monitoring. For instance, one 

learner noted, “I watch English movies and 

imitate the pronunciation,” while another 

explained, “Speaking with my friends helps me 

improve my confidence.” Together, these findings 

suggest that strategic behavior functions 

holistically, with multiple strategies integrated to 

meet the complex demands of speaking tasks, 

rather than as separate, independent tools. 

 

Centrality of metacognition and social interaction 

Although no single strategy category significantly 
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predicted speaking performance in regression 

analysis, metacognitive strategies (planning, self-

monitoring) and social strategies (peer interaction) 

consistently exhibited the strongest positive Beta 

values. This underscores the central role of self-

regulation and social engagement in supporting 

speaking development. Qualitative accounts 

further illustrate this: learners described how 

rehearsing presentations, reviewing vocabulary, 

and practicing with peers not only improved 

fluency and accuracy but also reduced anxiety and 

enhanced confidence. These findings indicate that 

effective speaking relies on learners’ ability to 

plan, monitor, and adjust their learning, as well as 

the benefits derived from collaborative practice 

and social scaffolding. 

 

Explaining the paradox: High strategy 

 Use but Moderate Proficiency 

Despite high reported use of strategies, many 

participants achieved only moderate speaking 

proficiency. This paradox highlights that frequent 

strategy use alone is insufficient; factors such as 

strategy quality, appropriateness, and contextual 

constraints (limited exposure to English outside 

class, large class sizes, and emphasis on 

grammatical accuracy) affect outcomes. 

Qualitative findings reinforce this interpretation: 

learners mentioned challenges such as limited 

vocabulary, inconsistent practice, and difficulty 

understanding English media, which they 

mitigated through strategies like vocabulary 

review, slowing down videos, and peer assistance. 

This demonstrates that strategic behavior is 

necessary but must be supported by high-quality 

practice, adequate resources, and contextual 

opportunities to translate into higher proficiency. 

 

Implications for pedagogy 

The integration of quantitative and qualitative 

findings highlights that effective speaking 

instruction should go beyond teaching isolated 

strategies. Educators are encouraged to embed 

explicit strategy instruction, focusing on 

metacognitive planning, social interaction, 

affective regulation, and the use of digital tools to 

provide supportive learning environments. By 

cultivating both strategic competence and self-

regulation, teachers can help learners overcome 

affective barriers, maximize practice 

opportunities, and achieve meaningful 

improvements in speaking proficiency (Hoesny et 

al., 2024; Lo et al., 2025; Dash, 2022). 

In summary, the discussion emphasizes three 

key points: (1) LLS function as a holistic, 

interdependent system rather than isolated 

components. (2) Metacognition and social 

interaction are central levers in developing 

speaking skills. (3) High strategy use must be 

paired with appropriate practice and supportive 

contexts to realize full proficiency gains. 

 

CONCLUSION 

This study examined the relationship between 

language learning strategies (LLS) and Indonesian 

EFL learners’ speaking performance, providing 

integrated quantitative and qualitative evidence on 

how strategic behavior supports oral proficiency. 

The findings indicate that learners actively 

employ a range of strategies, with cognitive 

strategies (repetition, imitation, vocabulary 

practice) being the most frequently used, 

complemented by metacognitive strategies 

(planning and self-monitoring), social strategies 

(peer interaction), and affective strategies 

(managing anxiety). Quantitative analysis 

revealed a very strong positive correlation 

between LLS and speaking performance, while 

regression results showed that metacognitive and 

social strategies contributed most strongly, 

emphasizing the importance of planning, self-

regulation, and collaborative engagement in 

speaking development. 

Learners’ experiences further illustrated that 

repeated practice, deliberate preparation, and peer 

support enhanced fluency and confidence, while 

challenges such as limited vocabulary, fear of 

mistakes, and inconsistent practice were mitigated 

through self-regulation and external scaffolds. 

Teacher feedback, peer encouragement, and 

digital tools (e.g., videos, pronunciation apps, 

online speaking platforms) strengthened learners’ 

strategic behavior, highlighting that effective 

speaking development relies on both individual 

effort and supportive learning environments. 

These findings suggest that EFL instruction 

should move beyond isolated strategy teaching 

and adopt an integrated strategy instruction 

approach. Specifically, educators are encouraged 

to: (1) Design integrated strategy learning 

packages that combine metacognitive planning 

(goal-setting, monitoring, reflection) with social 

practice opportunities (collaborative speaking 

tasks, peer feedback, and discussion activities). 

(2) Provide structured opportunities for repeated 

practice in authentic speaking contexts, including 

presentations, dialogues, and interactive exercises. 

(3) Create a supportive classroom atmosphere that 

reduces anxiety, encourages risk-taking, and 

fosters learner autonomy. (4) Leverage digital 
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tools such as language apps, videos, and online 

speaking resources to supplement classroom 

instruction and enable independent, self-regulated 

practice. (5) Embed explicit strategy instruction 

across the curriculum, highlighting how cognitive, 

metacognitive, social, and affective strategies can 

be combined to address real-world speaking 

challenges. 

By fostering strategic competence alongside 

linguistic knowledge, educators can help learners 

develop confidence, fluency, and accuracy, 

ensuring that strategy use translates into 

meaningful improvements in EFL speaking 

performance. These actionable recommendations 

provide a framework for holistic, strategy-

informed speaking instruction that aligns with 

learners’ needs and contextual constraints. 
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